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• Being alongside children
• Those who educate
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• Working with systems
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PREFACE

Finding purpose and direction

This volume is a critical companion for those studying ways to lead
early educational practice: a contemporary theme which is considered
key to promoting quality experiences for children. It therefore intro-
duces differing viewpoints, asks questions and encourages further
study. Its production has involved many people, including the chil-
dren, parents and professionals who allowed us to enter their worlds
and capture day-to-day practice. It also involved drawing upon the
expertise of experienced chapter authors, publishing editors and
administrators, who worked together to make that practice visible
and become much more than simply words on paper. It was a process
which took a number of years to come to fruition and involved Series
Editors locating people with expertise who could write about issues
relevant for the advanced study of early education. It also involved
the Volume Editors who have shaped and exposed issues within and
between chapters in order to provoke critical thinking.

The series is therefore the product of a shared personal and
professional community of practice and its ethos and design reflects
the collaborative forms of leadership that you will read about in this
volume. The growth and well-being of all participants in this educa-
tive process are key, particularly as the processes engage, support and
extend children.

The volume itself, as with the other five volumes in this series, is
divided into four interlocking sections:

• Being alongside children
• Those who educate
• Embedding families and communities
• Working with systems.
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The sections represent key influences on pedagogical practice in
action and should be regarded as interconnected themes which
underpin pedagogical practice. They contain views intended to take
the reader beyond known cultural, ethical and geographical bound-
aries and to explore contemporary practice in action. This is parti-
cularly important in an early educational world which appears to be
struggling to find a balance in working to meet national regulatory
requirements while developing local educational environments nur-
tured in relationships. These issues can be informed by and chal-
lenged through developing local interpretations of these larger ideas
(Fleet, 2017) and considering what actually promotes professional
decision-making and pedagogical leadership.

The chapters have been shaped by distinguished authors and
accompanied by carefully constructed provocations from volume
editors. Collectively, these provide insights and challenges for those
seeking to be called pedagogical leaders and those who are already in
roles incorporating this responsibility. The chapters should be seen as
a professional invitation to examine existing practice, explore new
philosophies and re-imagine practice.

It is a volume which therefore touches upon many facets of profes-
sional behaviour and asks questions about professional approaches
to managing people and leading pedagogy. “Pedagogical leadership
can involve coaching, mentoring, initiating professional conversa-
tions and modelling ethical practice in order to build the capacity of
the staff team as curriculum decision-makers” (Waniganayake, Chee-
seman, Fenech, Hadley, & Shepherd, 2017, p. 102).

This message underlines the need to carefully consider and under-
stand differing and agreed professional practices and develop perso-
nal and professional questions about a wider intellectual and moral
professional landscape. For example, who determines the accepted
behaviour for a profession, to what extent is this a primary role for
a leader? To what extent does contemporary professionalism mean
the ability of a leader to understand the relationship between day-
to-day pedagogical practices and meeting regulatory requirements?
Where are the intersections between the cultures of the community,
the lives of children and their families, and the responsibilities of
pedagogical leaders?

Many of these questions are discussed and given prominence in
the volume; the chapters also consider wider overlapping dimen-
sions such as differing international professional practices and
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diverse institutional demands. They also interrogate the way provi-
sion varies in terms of scale and the extent to which it reaches out to
local communities. They ask questions about differences in power,
collaborative working, policy formation and how change has
occurred and is managed. These are questions which we hope are
useful not only as pointers for discussion, but potentially to prompt
further study alongside professional colleagues.

Michael Reed & Alma Fleet
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