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Traditionally, reading and writing are believed to be separate but related
language processes and teachers follow the conventional wisdom of teaching
in-depth reading, with writing as a tag-on issue.

Therefore, there exists an increasingly urgent call for a well-rounded
reading-writing curriculum and a theoretically-informed, empirically-based,
student-centered advanced textbook that aims to develop the synergy between
reading and writing. Reading to Write: A Textbook of Advanced Chinese is
intended to fill this significant gap. It treats reading and writing as integrative
parts and interactive skills in Chinese language teaching, putting them hand-
in-hand, supplementing each other.

Zu-yan Chen is a Professor of Chinese Language and Literature at
Binghamton University, State University of New York. He holds the rank
of SUNY Distinguished Teaching Professor. His publications include seven
books and many articles spanning the fields of literature, history, philosophy,
and language pedagogy.
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Read ten thousand volumes, =250 Jj 45
Write as if divine. 28 145 4
—Du Fu

These two famous lines by Du Fu (712—770), one of the greatest poets in Chi-
nese history, address the connection between reading and writing. Although
Du Fu mainly focused on poetry writing, this connection nevertheless plays
a similar role in literacy and foreign language education, even after 12 centu-
ries. Reading and writing are processes that are interdependent, yet mutually
beneficial. However, in practice, many instructors of Chinese as a foreign
language follow the conventional wisdom of teaching in-depth reading, while
treating writing as an afterthought. Some instructors, even at the advanced
levels, only ask students to write sentences or short paragraphs. As a result,
students often perceive reading as a decoding process and writing as only a
task of constructing grammatically correct sentences. Therefore, there exists
an increasingly urgent call for a well-rounded reading-writing curriculum and
a theoretically informed, empirically based and student-centered advanced
textbook that aims to develop the synergy of reading and writing.

Reading to Write: A Textbook for Advanced Chinese is thus intended to
fill this significant gap. It treats reading and writing as integrative parts and
interactive skills as a whole in Chinese language teaching, making them go
hand-in-hand and supplement each other. Each lesson of this book is a natural
marriage of reading and writing. Through reading, students are given oppor-
tunities to acquire knowledge of vocabulary, grammatical structures and
rhetorical features of texts. Furthermore, reading reveals mastery of written
structures, provides access to ideas, and makes students aware of how genres
and patterns shape ideas. The intensive writing assignments, in turn, help
students use appropriate vocabulary, apply fitting structures to paragraphs,
and effectively communicate through writing. At the same time, the skills of
organizing thoughts and developing the subject boost reading comprehension.



X Preface

This synergistic relationship of reading and writing enhances students’ facil-
ity in both disciplines.

This book takes a unique approach that is genre-based and process-focused.
Reading and writing are essentially social acts: one usually writes to commu-
nicate with an audience, who has expectations for the type of text, or genre,
to be produced. Reading a variety of genres helps students learn text struc-
tures and language that they can then transfer to their own writing. The seven
lessons in this book deal with the five most practical genres: writing about
events, writing about characters, writing about scenery, writing about feelings,
and finally, persuasive writing. Each of these genres serves its own purposes,
follows its own rules, and has its own unique characteristics. By proceeding
through these lessons, students are expected to raise their awareness of both
the rhetorical organization and linguistic features associated with these gen-
res, and to improve their ability to produce effective pieces in each category.

Coherent, engaging, and purposeful reading and writing pertaining to these
genres can only be achieved through a carefully designed learning process.
However, in many classes, the teaching of reading and writing, especially
the latter, is not process-focused but product-oriented. A common sequence
proceeds as such: the instructor gives a composition topic to students; stu-
dents simply write everything they know about the topic in a disorganized
and haphazard manner; the instructor then spends long hours providing feed-
back on the students’ writing. In this trilogy, teachers and students alike both
suffer death by the red pen, and writing is invariably seen as a tedious chore
for all involved. It is also well-known in the folk wisdom of classrooms that
students often scan through the teacher’s corrections to find the final grade.
Counteracting that convention, this textbook considers both reading and writ-
ing as processes in which students interact with texts meaningfully and focus
on both process and product: not only on what the student produces, but more
importantly, also on how to produce it.

With a process-focused approach, this book emphasizes the improvement
of students’ ability in constructing meaning and organizing structure in read-
ing and writing. Foreign language students tend to tackle reading as if decod-
ing a script and focus their attention on correcting language errors in their
own writing while ignoring problems with the actual content of the texts. It
is particularly important to make students aware of the significance of attend-
ing simultaneously to process and product as well as revising their own writ-
ing for a global meaning, not just for the local language problems. Hence,
each lesson in this book includes one “intensive reading” %13 text and four
“extensive reading” 2 3 texts.

The Model Text, which is the only “intensive reading” text of a chapter,
exhibits the structural, rhetorical, and linguistic features of the particular
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genre examined in the respective chapter. These texts are original, engag-
ing, and relevant to students’ interests and life experiences. The model text
features analytical comments in the right column which help students under-
stand how the text is organized, how the ideas are connected, and how sen-
tences and paragraphs stay focused on the topic. With these comments, the
reading process becomes much more active.

Revolving around the Model Text are three interrelated phases of instruc-
tion: Writing Guide, Rhetoric, and Commentary. These “extensive reading”
texts provide a series of instructions for the reading and writing of a certain
genre.

*  Writing Guide frames the task, discussing a particular genre, its organi-
zation, suitable conventions, and stylistic features. It offers higher order
questioning strategies, such as analysis, synthesis, and evaluation which
help the reader and writer see beyond the obvious and explore issues in
depth. It also teaches, wherever necessary, the knowledge of organizing
through chronology, cause-effect, problem-solution, or reason-evidence
rhetorical patterns which assist both reader and writer to recognize and
apply reasoning strategies.

« Commentary analyzes the model text, evaluating its effectiveness,
coherence, and language accuracy and articulacy. It illustrates how the
model text maintains the reader’s attention through interesting content,
inviting writing style, effective word choice, and sentence variety.

* Rhetoric highlights specific literary devices from the model texts for
potential incorporation into the students’ writing. The seven lessons
include the following topics: Personification, Metaphor and Simile; Paral-
lelism, Exaggeration, Association, Imagination, and Rhetorical Question.

In addition, each lesson also contains a section of Practical Writing. This
supplementary “extensive reading” text engages students in writing for a
practical purpose. The seven lessons offer instructions on the following top-
ics: Email, Congratulatory Words, Thank-you Note, Poster, Cover Letter for
Job Application, Résumé, and Reader Response.

Accordingly, the exercises of this book are designed with the approach
of procedural facilitation, guiding students through a step-by-step process
of writing training. The exercises are composed of three parts: Vocabulary
Training, Phrase Training, and Composition Training. Not only do these
exercises provide students with bits of language that they can use to fill in the
linguistic holes in their texts, but they also help students pick up tricks of the
literary trade. In the third part, Composition Training, writing assignments
are creative and progressive in nature, and include Imitative Composition,
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Situational Composition, Chain Story Composition, Sequential Composition,
and Practical Writing.

» Imitative Composition allows students to write in an efficient way based
on the writing strategies illustrated in the Model Texts. Students can
either write new pieces or revise previous pieces of writing, emulating
the authors’ techniques. Recognizing the author’s rhetorical organization,
grammatical patterns, transitional words and use of writing techniques
such as repetition, parallelism, and summary will facilitate comprehen-
sion and communication.

+ Situational Composition teaches students to conceptualize and formu-
late texts effectively from a clearly presented situation. This calls for a
good understanding of the purpose of the task as well as a clear awareness
of the situation and audience. All the required points should be addressed
in detail, fully amplified and well-organized.

* Chain Story Composition is a game utilizing an electronic medium in
which students take turns writing a sentence, therefore together devel-
oping a logical and interesting story. Students practice how ideas are
generated, expanded, and refined through collective work. Students also
establish voice and audience as well as a sense of community. This is a
fantastic expectation to promote in classrooms: what I write is not only to
satisfy my teacher’s assignments but is also to be read by my peers.

* Sequential Composition is an inventive and coherent sequence of logi-
cally arranged and related writing tasks that facilitate the students’ devel-
opment of writing skills in both length and depth. Many students have
no idea how to “fill” one to two pages. This practice will guide students
through a step by step process, from writing paragraphs as organic seg-
ments to connecting them into a unified composition.

This genre-based and process-focused approach to teaching advanced Chi-
nese reading and writing is inspired by real-life classroom experiences and is
proven to be fun and easy to implement. This book demonstrates that reading
and writing assignments do not have to be intimidating—for either the instruc-
tors or the students. Activities that generate and organize ideas, as well as
draft and revise texts, reward students with new insights into how texts func-
tion with regard to content, organization, coherence, and style. As a result,
their reading will shift from a decoding state of mind to active interpretation,
and their writing will gradually shed its speech-like qualities, increasing in
syntactic complexity and lexical density. In short, this textbook teaches inte-
grated reading and writing strategies which allow teachers and students to
“kill two birds with one stone.”
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1 This book can be used as the textbook for a special course of reading and
writing, but it is primarily designed as the main textbook of an advanced
(third or fourth year in college) Chinese course.

2 There are five texts in each lesson: “Writing Guide,” “Model Text,” “Com-
mentary,” “Rhetoric,” and “Practical Writing,” as well as five vocabulary
lists. Among them, “Model Text” is the text for “intensive reading” ¥t
As far as the other four texts are concerned, the instructor may use them
as “extensive reading” 72 i3 based on the students’ levels.

3 The amount of exercises can be adjusted according to teachers’ prefer-
ences in order to maintain an adequate workload for students.

4 English translations follow the four “extensive reading” texts in order to
help students accelerate their reading speed. The English translations of
the Model Texts, however, are provided in the Appendices.



