


Postdevelopmental Approaches  
to Childhood Art



Also available from Bloomsbury

Early Childhood Theories and Contemporary Issues,  
Mine Conkbayir and Christine Pascal

Digital Technologies in Early Childhood Art, Mona Sakr



Postdevelopmental Approaches  
to Childhood Art

Edited by 
Mona Sakr and Jayne Osgood



BLOOMSBURY ACADEMIC
Bloomsbury Publishing Plc

50 Bedford Square, London, WC1B 3DP, UK
1385 Broadway, New York, NY 10018, USA

BLOOMSBURY, BLOOMSBURY ACADEMIC and the Diana logo are 
trademarks of Bloomsbury Publishing Plc

First published in Great Britain 2019

Copyright © Mona Sakr, Jayne Osgood and Contributors, 2019

Mona Sakr, Jayne Osgood and Contributors have asserted their right under the Copyright, 
Designs and Patents Act, 1988, to be identified as Authors of this work.

Cover design: Adriana Brioso
Cover image: Portishead1 © Getty Images

All rights reserved. No part of this publication may be reproduced or transmitted in any 
form or by any means, electronic or mechanical, including photocopying, recording, or 

any information storage or retrieval system, without prior permission in writing from the 
publishers.

Bloomsbury Publishing Plc does not have any control over, or responsibility for, any third-
party websites referred to or in this book. All internet addresses given in this book were 
correct at the time of going to press. The author and publisher regret any inconvenience 

caused if addresses have changed or sites have ceased to exist, but can accept no 
responsibility for any such changes.

A catalogue record for this book is available from the British Library.

A catalog record for this book is available from the Library of Congress.

 ISBN: HB:  978-1-3500-4254-4
 

 ePDF:  978-1-3500-4256-8 
 eBook:  978-1-3500-4255-1

Typeset by Integra Software Services Pvt. Ltd.

To find out more about our authors and books visit www.bloomsbury.com  
and sign up for our newsletters.

This paperback edition published in 2020

PB: 978-1-3501-8331-5

http://www.bloomsbury.com


Contents

List of Figures vi
Notes on Contributors viii

Introduction Mona Sakr and Jayne Osgood 1
1 Art-making as Activity: How Children Make Meaning through 

Art Heather Malin 13
2 Childhood Art in Community Education: Postdevelopmental 

Learning through Feminist Leadership, Diversity and Pedagogic 
Invention Linda Knight 29

3 Children’s Photography as Sense-making Mona Sakr 47
4 Holly Banister: A Social Incentive Account of Exceptional Drawing 

Ability Paul Duncum 67
5 Reconceptualizing Early Childhood Art: The Lessons of 

Intergenerational Art Curricula and Postdevelopmental 
Theorizing Rachel Heydon and Lisa-Marie Gagliardi 87

6 ‘You Can’t Separate It from Anything’: Glitter’s Doings as  
Materialized Figurations of Childhood (and) Art Jayne Osgood 111

7 ‘So You Will Remember Me as an Artist’: Art-making as a Way of 
Being in Early Childhood Christine Marmé Thompson 137

8 ‘It Might Get Messy, or Not Be Right’: Scribble as Postdevelopmental 
Art Victoria de Rijke 153

9 ‘We Need It Loud!’: Listening to Preschool Making from Mediated  
and Materialist Perspectives Karen Wohlwend, Anna Keune  
and Kylie Peppler 177

10 Thinking Childhood Art with Care in an Ecology of Practices  
Laura Trafí-Prats 191

Index 210



Figures

3.1 Shoes 55
3.2 Spilling 55
3.3 Diagonal lines 56
3.4 Moving through the hallway 58
3.5 Washing machine 59
3.6 Sliding down the radiator 60
3.7 Vacuum cleaner 61
4.1 Drawn from observation at 8.2 years in pencil 70
4.2 Drawn from a picture book at 8.7 years in pencil (34 × 41 cms) 71
4.3  Drawn from life in about one minute at 7.7 years using Conte  

crayon 72
4.4 Drawn from imagination in pencil at 8.3 years 74
4.5  Drawn from imagination with fountain pen with an elaborate 

narrative element at 8.3 years 74
4.6 Drawn from imagination at 8 years 75
4.7 Drawn from a poster with biro at 9 years (25 × 45 cms) 76
4.8 Drawn from imagination with felt pen at 9 years 77
5.1 Relief print 95
5.2 Engraving imported into BookCreator app plus text 95
5.3 ChatterPix animated collage 96
5.4 Painting like Georgia O’Keefe 97
5.5 Stencil print with annotation in portfolio 97
5.6 Seasick self-portrait 98
5.7 Still from tissue paper dream painting video 100
5.8 ChatterPix self-portrait 103
6.1 Noticing… 115
6.2 Deep observation… 116
6.3 Glittering… 119
6.4. & 6.5 Glittering Stretchmarks by Shakeel 127
8.1 Scribble by one of Klein’s child patients, dated 25 June 1925 157
8.2  Example of scribble gifted in the playground. Felt-tip pen. Age nine. 

February 2018 158



Figures vii

8.3 Wall action scribble in chalk. Age five. February 2018 161
8.4  Spectators in front of Cy Twombly’s Untitled and Bacchus  

(Museum of Metropolitan Art and Tate Gallery) 165
8.5 Scribble produced at home. Felt-tip pen. Age two 166
8.6 Scribble inspired by Big Hero6. Felt-tip pen. Age six 168
8.7  Scribble/manga-inspired drawing. Pencil and felt-tip pen.  

Age ten. February 2018 171
9.1  Illustration of sense-making with buzzers and maintenance of  

modal possibilities 184
9.2  After Effects screenshots flattened for print to show the visualization 

of audio materiality 186
10.1 Practice with the grass patch. Photo credit: Laura Trafí-Prats 199
10.2 Material play with dandelions. Photo credit: Laura Trafí-Prats 201
10.3  The Death-Butterfly by Ingrid Caudill-Trafí (seven years old),  

April 2017, reproduced with kind permission of the artist 205
10.4  The life cycle of a dandelion, by Ingrid Caudill-Trafí (seven years old), 

August 2017, reproduced with kind permission of the artist 207



Paul Duncum
Paul Duncum is Professor of Art and Visual Culture Education, School of Art 
and Design, University of Illinois, Champaign. His 1987 doctorate was entitled 
‘Middle Childhood Spontaneous Drawing from a Cultural Perspective’. His work 
has been translated into nine languages.

Lisa-Marie Gagliardi
Lisa-Marie is an early childhood educator, teacher educator and PhD candidate 
at Western University. In her PhD research, Lisa-Marie is experimenting with 
creative feminist new-materialist research methodologies. Applying post-
foundational theories to early childhood education contexts, this research stays 
with the complexities and the ethical tensions of our relations with other species 
and materials.

Rachel Heydon
Rachel Heydon is Professor, Faculty of Education, Western University, Canada. 
Her work focuses on intergenerational learning, multimodal literacy and 
pedagogy, art as literacy and early childhood curriculum. Her books include the 
forthcoming Why Multimodal Literacy Matters: (Re)conceptualizing Literacy and 
Wellbeing through Singing-infused Multimodal, Intergenerational Curricula (with 
Susan O’Neill) (Sense Publishers).

Anna Keune
Anna Keune is Graduate Research Assistant in the Creativity Labs at Indiana 
University. With a background in design, Anna has experience with pan-
European research projects and participatory design of digital learning tools 
with educators and youth across Europe and India. Her interests are maker 
culture and materials for learning.

Linda Knight
Social activism underpins Linda’s work on pedagogic sites, radical pedagogies 
and feminist investigations of the academy. Linda creates art as a social practice 
to explore affect, movement and power and the ways that art, philosophy and 
theory help establish critical, pedagogic and methodologic practices. Linda has 

Contributors



Contributors ix

exhibited in Australia, New Zealand, Canada, the United States and the UK, 
and her work is held in private collections globally. Linda is currently thinking 
with feminist materialist perspectives to create and experiment with counter-
logics in early childhood education. Linda is in the School of Early Childhood at 
Queensland University of Technology.

Heather Malin
Heather Malin holds a PhD in art education from Stanford University, where 
her research focused on the role of art-making in children’s learning and 
development. Prior to her current career in research, she taught art, managed 
arts education programmes and trained new teachers to integrate art into their 
curriculum.

Jayne Osgood
Jayne Osgood is Professor of Education and has recently joined the Centre 
for Education Research and Scholarship at Middlesex University. Her 
present methodologies and research practices are framed by new material 
feminism and post-humanism. She is developing transdisciplinary theoretical 
approaches that maintain a concern with issues of social justice and which 
critically engage with early childhood policy, curricular frameworks and 
pedagogical approaches. Through her work she seeks to trouble and extend 
understandings of the workforce, families, ‘the child’ and ‘childhood’ in early 
years contexts.

Kylie Peppler
Kylie Peppler is Associate Professor of Learning Sciences and Director of the 
Creativity Labs at Indiana University. An artist by training, she engages in 
research that focuses on the intersection of arts, media, new technologies and 
out-of-school learning. Find out more at kpeppler.com.

Victoria de Rijke
Victoria de Rijke is Associate Professor and CERS Research Director in the 
Department of Education at Middlesex University, London. She has over twenty 
years’ experience working with primary school teachers and children, including 
active engagement with artist residencies, consultancies and research projects 
in the creative arts, producing teaching and learning resources online. Victoria 
writes and presents on the visual or performing arts and children’s literature and 
is co-chief editor of the international research journal Children’s Literature in 
Education.



Contributorsx

Mona Sakr
Mona Sakr is Senior Lecturer in Education and Early Childhood at Middlesex 
University. Her research focuses on digital technologies in childhood, with a 
particular focus on how the digital reshapes creative, playful and art-making 
experiences for young children. Currently, she is researching Early Years (EY) 
practitioners’ use of video to engage in reflective interpretations of children’s art-
making and how they perceive their role in facilitating creativity and playfulness 
among children. Previous research projects include a phenomenological analysis 
of children’s experiences of digital augmentation during history learning, 
observation studies of collective digital art-making in the EY classroom and a 
case study of parent–child art-making with different technologies in the home.

Christine Marmé Thompson
Christine Marmé Thompson is Professor of Art Education at Penn State University 
where she teaches graduate courses on children’s art and cultures of childhood and 
supervises beginning art teachers in Saturday Art Classes for children. Her research 
focuses on early childhood art education in the social contexts of classrooms 
and the assemblage of influences that shape drawing events. Recent publications 
appear in the journals Qualitative Inquiry, Arts Education Policy Review, Visual 
Inquiry and Studies in Art Education, and two NAEA anthologies, Teaching and 
Learning Emergent Research Methodologies in Art Education and Inquiry in Action: 
Paradigms, Methodologies, and Perspectives in Art Education Research.

Laura Trafí-Prats 
Laura Trafí-Prats is Senior Lecturer at the School of Childhood, Youth and 
Education Studies at Manchester Metropolitan University, former Associate 
Professor at the University of Wisconsin Milwaukee, and Lecturer at Universitat 
Autònoma de Barcelona. She is a member of the Children and Childhood 
Research Group at MMU’s Education and Social Research Institute. Her 
research interests are diverse and include the ecologies of children’s art, proximal 
ethnographies in contexts of parenting, and young people’s cultural and activist 
practices in the city. Some publications have appeared in journals like Studies 
in Art Education, Qualitative Inquiry, Journal of Curriculum and Pedagogy and 
Cultural Studies <-> Critical Methodologies.

Karen Wohlwend
Karen E. Wohlwend is Associate Professor of Literacy, Culture and Language 
Education at Indiana University, Bloomington. She re-conceptualizes young 
children’s play as an embodied literacy, produced with popular media and digital 
technologies in online spaces and childhood cultures.



Welcome

In this chapter, we offer an overview of what to expect from this edited 
collection. Firstly, we outline the overarching aims of the book, explaining why 
postdevelopmental approaches are needed to challenge the dominance of the 
developmental paradigm in studies of childhood art. We grapple with the term 
‘postdevelopmental’ and consider how it might remain meaningful despite 
bringing together a wide range of disparate perspectives on childhood art, 
sometimes constituting opposing epistemological commitments. Secondly, we 
offer a brief overview of the individual chapters in the book and the contribution 
they make. Finally, we consider how the chapters relate to each other, the forces 
and flows that reverberate across the book and present generative strands of 
enquiry. Together, these chapters invite the reader to consider the expansive 
possibilities that are available to (re-)conceptualize childhood art and which 
therefore hold the potential for adults (educators, parents, carers) to engage with 
children and art differently.

Challenging the dominance of the  
developmental paradigm

Developmental psychology is the dominant lens through which childhood 
art is understood in educational contexts. While projective drawing measures 
(that make quantitative links between what children draw and their emotional, 
social and cognitive development) have been widely discredited, the idea that 
childhood art unfolds according to a predictable series of stages remains the 
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basis for the majority of arts curricula and pedagogical approaches to art-making 
across the Western world.

Within this paradigm, educators see children’s art-making according to a set 
of developmental milestones that ultimately lead to the achievement of visual 
realism (Duncum, 1999, 2010). This development is also seen chiefly in relation 
to other patterns of development thought to be more important in the context of 
academic outcomes. For example, children’s art-making is often understood in 
relation to emergent literacy so that a child’s drawing of closed shapes is primarily 
taken as an indicator of ‘writing-readiness’ (Wright, 2015). In seeing childhood 
art in this way, educators learn to tick off the developmental milestones that 
have been achieved and note others that have not yet been achieved and thereby 
constitute a ready-made set of ‘next steps’ for the child being observed.

At the same time as childhood art is judged according to developmental tick lists, 
the developmental paradigm ensures that children’s art-making retains some of its 
mystique. As McClure (2011) argues, the paradigm presents children as imbued 
with ‘inherent creativity’; we hold onto the myth that children are able to access 
a well of inner creativity and self-expression that is no longer accessible to adults 
(Hawkins, 2002). Thus, there is a contradiction in how children are positioned 
within the dominant developmental paradigm; they are simultaneously lacking in 
skill and, when left to their own devices, capable of some kind of magical creativity.

Developmental paradigms contribute to the marginalization of children who 
do not fit the norms that are inevitable within a developmental model (Burman, 
2016; Cannella & Viuru, 2004). The everyday cruelties of the dominant 
developmental paradigm cannot be underestimated. The separation of children 
who are developing ‘normally’ from those who show ‘abnormal’ profiles of 
development reverberates across life courses and contexts. A commitment to 
social justice asks that we concern ourselves with the ‘everyday lived experiences 
of the oppressed, the silenced, and the lost and forgotten’ (St. Pierre, 2014, p. 
7) rather than allowing these lived experiences to be occluded by normalizing 
tools and methods imposed from the outside. Taking up this commitment, 
postdevelopmental approaches focus on ‘diverse knowledges and ways of 
function (not simply those supported by Western interpretations of logic) 
and de-familiarizing what has been believed to be known about those who are 
younger’ (Cannella, 2010, p. 307).

We recognize that the term ‘postdevelopmental’ is problematic. Firstly, it 
should be noted that it is not the same as ‘anti-developmental’. It is not within 
the remit of the book to argue that developmental categories and standards are 
incorrect or should not be applied in any context, ever. Secondly, the term ‘post’ 
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is problematic because it suggests a neat contrast and break between what comes 
before and what comes after. Of course, there is no single point in time in which 
there has been a shift from developmental to postdevelopmental thinking. As 
Osgood and Robsinson (2019) suggest, past, present and future ways of thinking 
are inevitably entangled and innovations are constantly in debt to what came 
before and even what will come after. In the postdevelopmental approaches 
explored in this book, we are aware of the many ways in which concepts that 
emerge from a developmentalist paradigm are taken as jumping-off points 
in theorizing alternative ways of exploring childhood art. Perhaps the most 
common developmentalist jumping-off point is the contribution of Vygotsky’s 
conceptualizations of childhood learning. Vygotskian perspectives are based 
on an assumption of the importance of development – and the assumption 
that development occurs according to a linear timeline – but they have also 
been fundamental in seeing beyond developmental categories. Vygotskian 
perspectives highlight the importance of the sociocultural context and the 
mediation of learning through material artefacts, and in this way they have 
contributed to the basis of various postdevelopmental ways of seeing, including 
materialist, multimodal and social incentive accounts. It is not our aim to dismiss 
all of the work that constitutes ‘developmental theory’ but instead to bring to 
the forefront other ways of being with children’s art-making and engaging with 
it. Certainly, ‘postdevelopmental’ in the title of this book does not come with 
the assumption that other ‘posts’ will be adopted across all chapters (e.g. post-
structuralism, postmodernism and post-humanism). While some chapters 
engender these epistemological commitments, others do not and instead 
employ humanist qualitative methodologies that flow from their sociocultural 
theoretical framing in which human activity and agency remains at the centre of 
the research landscape, and social, cultural and material factors mediate activity, 
rather than being part of the entanglement of activity.

With such diversity in ontology, epistemology and methodology, what is 
the argument for bringing these perspectives together in the same volume? 
Perhaps it is appropriate here to borrow Lather and St Pierre’s (2013) 
description of ‘a refusal space’ – a space ‘to think within and against the 
weight of such a context’ (p. 629). This book is a ‘refusal space’ positioned in/
against the context of the dominance of the developmental paradigms in early 
childhood education, but the ways in which the chapters and contributors 
refuse what is handed to them, the taken-for-granted, are far from singular. 
All of the chapters refuse, challenge and question the attachment within 
early childhood education thought, practice and research to the concept of 
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‘development’. Chapters adopting a sociocultural theoretical framing do 
this by demonstrating the importance of context and move us away from a 
conceptualization of the child as ‘fixed, unilinear and timeless’ (Burman, 2008, 
p. 82). New materialist and post-humanist accounts do this by experimenting 
with art-making not as something that unfolds in the inner world of the child 
but as an unpredictable, rhizomatic network of activity involving non-human 
as well as human elements. This volume embodies nomad thought in that it 
‘does not repose on identity; it rides difference’ (Massumi, 2013, pp. x–xi), 
experimenting with the generative potentials of inviting different, perhaps 
opposing, theoretical framings to the party.

Ultimately, our aim is to engage with childhood art as an opportunity to open 
up rather than close down. As we watch children making art, we can attempt 
to capture or ‘trap’ what they are doing in a system that strongly emphasizes 
developmental milestones and charts; alternatively we can register the processes 
that we observe as an opening into other domains, layers and dimensions of 
existence. In discussing Steiner education – interestingly, a system that places 
grave importance on the notion of universal developmental sequences – 
Uhrmacher (1995) suggests that Steiner education is special in its emphasis on 
forging connections between the cosmic and the mundane. All of the authors 
in this book engage with childhood art as a portal to the cosmic, and as such, 
all are truly fascinated by children’s art-making. They engage wholeheartedly 
in ‘feeling forward’ (Ingold, 2013, p. 2), a process of ‘prising and opening and 
following where it leads’ (p. 7). Following from this, we engage with the power 
of little narratives – ‘forms of local knowledge’ (Dahlberg et al., 1999, p. 24) – as 
a way of unsettling the grand narrative of the developmentalism and its everyday 
inscription in schooling through developmental checklists and ‘next step’ 
forms of arts pedagogy. Through our noisy, messy ‘refusal space’ (Lather & St 
Pierre, 2013, p. 629), we aim to open up opportunities to ‘be-do-live something 
different’ (St Pierre, 2014, p. 5).

Chapter overview

We have decided to present the chapters in this book in no particular order. 
We did not want to cut off points of connection between different perspectives 
by organizing the chapters according to broad theoretical perspectives such as 
sociocultural theory or new materialisms. We hope you agree that the lines of 
investigation and thought in this book go beyond these categories.
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Malin’s chapter positions art-making as an activity mediated by cultural 
and social factors. It investigates how children make meaning and become 
participants in and creators of culture, and how adults can support them to 
engage through art-making in the wider cultural context. Malin reports on 
observations of art classes for six- to eleven-year-olds as well as focus groups 
and individual interviews in which she asks children to describe the art-making 
process and what it means to them. Through these explorations, she considers 
how art-making acts as a means through which children (and indeed adults) 
form and transform conceptual understandings and engage in open-ended 
enquiry.

Knight’s chapter presents community pedagogy as a space in which 
postdevelopmental ways of seeing can come to the fore and postdevelopmental 
pedagogy can be enacted. Knight offers accounts of her experiences of working 
as an artist, community educator and early childhood education scholar across 
various sites, from a travelling mobile printmaking studio to a large arts festival 
for babies and young children up to the age of eight years. Through these accounts, 
she engages with three forces: feminist leadership, diversity and pedagogic 
invention. By exploring these forces, she suggests that postdevelopmental 
approaches can manifest and find nourishment in community learning contexts.

Sakr engages with a three-year-old child’s photographs of a home 
environment that is familiar to both the child and Sakr. She engages with these 
photos through the lens of sense-making (Deleuze & Guattari, 1987) so that the 
photographs are taken as an invitation to make the familiar place of the home 
strange and new. Particular attention is paid to the sensory, somatic and affective 
dimensions of the experience of engaging with these photographs. Sakr asks the 
question ‘what do the photographs do?’ and moves away from the tendency in 
childhood research to focus instead on ‘what do the photographs tell us?’ or 
using photographs as a form of visual elicitation for verbal explanation.

Duncum’s chapter presents a social incentive account of the drawings of an 
eight-year-old with exceptional drawing abilities that fall outside of the lines 
of expected developmental patterns. He shows how the eight-year-old Holly 
develops her drawing skills in response to the particular family and school context 
in which she finds herself. He argues that ‘considered in terms of environmental 
incentives, her development was not at all exceptional’. Through this line of 
reasoning, Duncum undoes part of the myth-making around inherent creativity 
and talent that characterizes the developmental paradigm – the idea that while 
the vast majority of children follow expected patterns of development, a few 
exceptional children, with innate talent, will be the outliers.
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Heydon and Gagliardi share observations of intergenerational art classes in 
which preschoolers and elders make art together. They draw on the concepts 
of ‘funds of knowledge’ and ‘funds of identity’ to understand what the children 
bring to these art classes. The authors share examples from the digital portfolios 
created by members of their class, which include photos, artwork, videos and 
other documents. The portfolios demonstrate the layers of meaning-making at 
work in the children’s art-making and the importance of the specific relationships 
in the class. Heydon and Gagliardi argue that in valuing funds of knowledge and 
funds of identity, we are compelled to develop broader curricula that offer space 
for children to negotiate what and how they learn.

Osgood’s chapter attempts to break free from developmentalism by opening up 
possibilities within early childhood for adults to be open to the (k)not-known and 
not-yet-known about childhood entanglements with art. By pursuing diffractive 
lines of enquiry, the chapter explores some ruptures that allow ideas about 
children, materials and art to be rethought. Inspired by feminist new materialist 
philosophy, Osgood offers a conceptual and practical means to rematerialize the 
social and take seriously the agency of the material. The chapter works with glitter 
as materialized figuration, which allows for tracing, reconfiguring and generating 
debates about childhood that bring concerns with contemporary art, gender, 
capitalism, post-colonialism, the environment and activism into the frame. 
Osgood concludes by arguing that stretching our encounters with everyday, 
seemingly habitual and mundane matter, such as glitter, requires a heightened 
ethics of responsibility in research, pedagogical and world-making practices.

Thompson’s chapter more explicitly tackles the project of dissolving the 
boundaries between child and adult art-making. In her vignettes of children 
engaged in drawing, she focuses on the drawing as a process, which unfolds 
through ‘lines of flight’. Children’s art-making is thus presented as a rhizomatic, 
diffractive and improvisational process that is both ‘unpredictable and 
astonishing’. The accounts offered by Thompson stem from experiences in 
pedagogical sites in which children and adults together determine what will be 
learned and how the learning will unfold.

In the chapter by Wohlwend, Keune and Peppler, a moment of playful making, 
involving experiments with sound at an impromptu art table in a preschool 
classroom, is explored. Through multimodal and materialist perspectives, the 
authors examine the ‘complex interplay of purposes, properties and possibilities’ 
in the children’s art-making. The authors illustrate how to ‘listen and listen again’ 
when it comes to children’s art-making, to return to a point of fascination and to 
see a process as a network of human and non-human elements.
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De Rijke’s chapter is an exploration of children’s scribble. She examines what 
different thinkers from different disciplines and practices, including artists 
and psychoanalysts, have had to say about the process of scribble. She shares 
examples of scribble and develops scribble as a metaphor through which we can 
engage with the open-endedness and complexity of children’s art-making more 
generally, since ‘scribble escapes through the holes in the sieve’ and remains 
a ‘riddle’ that we might want to refrain from attempting to solve in order to 
maintain our fascination with it.

Trafi-Prats explores the relationship between art and care in the home 
through stories of her own family – her daughter Ingrid and her husband Eric. 
She is inspired by feminist artists who, on becoming mothers, have troubled the 
exclusivity of the studio space in art-making and sought to investigate the space 
for art-making in the context of caring in the home. Through stories of Ingrid’s 
play of a video game with her father, the family’s investigations of a grass patch in 
the local community and analysis of two of Ingrid’s drawings, Trafi-Prats draws 
attention to the role of children’s art-making in imagining the Chthulucene, as 
presented by Donna Haraway – a world in which the non-human stories come 
to matter and humans are seen as growing and moving with materials rather 
than exploiting them.

Flows and forces

While the chapters are clearly framed by diverse epistemological frameworks, 
there is nevertheless a set of identifiable ideas that resurface across the volume. 
Each author engages with the extraordinariness of the everyday and seeks 
to challenge habitual thoughts and practices and, in doing so, undo some of 
common-sense logic that frames developmentalism. In different ways the 
authors share commitments to dismantle, problematize and reimagine ideas 
about childhood and art. Each author recognizes that knowledge and knowledge 
production are never objective and that there are no universal truths about 
children, childhood or art. By investing in projects that question that which seems 
obvious and reasonable, the authors in this book each ask difficult, unsettling 
and provocative questions. These questions are addressed in order to explore the 
generative possibilities that become available when we allow ourselves to think 
beyond dominant paradigmatic ways of ‘knowing’ the child. We draw attention 
to the ideas that resurface below in order to begin to draw some rough borders 
around the contribution that the chapters in this book collectively make.
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Fascination

The authors in this book all allow themselves to be fascinated by children’s art-
making and all invite readers to be equally attentive. Fascination means taking 
a step back from the desire to construct coherent arguments or convincing 
generalizations and instead to explore the way that children’s art-making affects 
us. This is not as easy as it sounds. It involves stopping to ‘listen and listen again’ 
(Wohlwend, Keune and Peppler), to look and look again, and also to feel and 
feel again. It means pressing a pause button as we observe children’s art-making 
before the developmental categories and milestones come to our mind, as 
they are almost sure to if we have been educated and trained within a Western 
educational system. It means investing in the conscious process of opening up 
how we think and feel about children’s art-making and being prepared to work 
with the uncomfortable ruptures (Osgood). Sakr’s chapter demonstrates how we 
can be deeply affected by children’s artwork and Thompson positions children’s 
drawing as ‘unpredictable and astonishing’. De Rijke practises refraining from the 
‘pursuit of a single, coherent argument’ and Heydon and Gagliardi demonstrate 
how problem-seeking might be more important than problem-solving. These 
approaches – the desire to prioritize fascination as we observe – require us to live 
in the moment, to be in the moment and to think in the moment, and as Taggart 
(2015) notes, being in the moment and cultivating an ‘intent watchfulness’ 
can be far more physically and emotionally draining than simply relying on 
developmental charts and models that we know will have credibility in the wider 
discourses that surround childhood. Trafi-Prats takes this further by examining 
the ever-becoming and potentially uncomfortable relationship between art and 
care that arises in the context of parenting in the home.

Undoing the distinction between child and adult art

Some of the chapters in this book explicitly seek to problematize and undo 
the distinction between child and adult art-making while all others do this 
implicitly. The developmental paradigm positions children as both de-skilled 
(and therefore in need of prescriptive curricula that will ensure upskilling) and 
inherently creative, and therefore needing to be just left ‘to their own devices’ 
(McClure, 2011). As an alternative to this contradictory framing of childhood art, 
the sociocultural perspectives presented in this book illustrate how children are 
cultural participants and producers just as adults are (Duncum, Malin, Heydon 
and Gagliardi). Duncum in particular shows us that what might look exceptional, 
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though fascinating and wonderful, isn’t exceptional at all. Through a careful 
consideration of context, we can unpick what children are bringing – their funds 
of knowledge and funds of identity – and in doing this, we challenge ourselves 
to develop pedagogies that draw children and adults together in negotiating 
and deciding what and how to learn. Other perspectives, such as Thompson’s 
conceptualization of the art-making process as rhizomatic and diffractive and 
Trafi-Prats’s emphasis on human children moving with materials in their art-
making rather than exploiting them, show us how the processes of art-making, 
whether carried out by children or adults, are a spontaneous dialogue between 
the child and various other elements in the socio-material landscape. Osgood 
pursues this further through diffractive lines of enquiry that start with glitter but 
venture into capitalism, contemporary art, the environment, activism, pedagogy 
and so on. Collectively, the chapters demonstrate the absurdity of thinking 
about childhood art as a ‘world apart’; all chapters present childhood art as fully 
situated, constantly becoming and in ever-changing relationships with the wider 
world.

Alternative spaces

Across the chapters, we see how engaging with art-making in alternative 
spaces can help us to build postdevelopmental ways of seeing. Knight examines 
pedagogic invention in the context of community learning, showing how 
these informal educational contexts can be fertile spaces for the emergence of 
other pedagogic approaches that do not place developmental milestones at the 
centre of things. Trafi-Prats explores how the concept of the ‘artist residency in 
the home’ explored by the contemporary artist Lenka Clayton opens up new 
ways of being in the moment in relationship to childhood art and remaining 
curious and experimental when making and interacting with children. Similarly, 
the portfolios from the intergenerational art class described by Heydon and 
Gagliardi demonstrate the importance of relationships and identity, beyond 
developmental categories, perhaps because this art class itself is a prioritization 
of relationships, while the space of mainstream schooling is too often limited to 
a place narrowly focused on development. Alternative spaces need not always 
be particular places. De Rijke shows us how a particular form within children’s 
art-making – ‘scribble’ – can be its own alternative site and can invoke the need 
for other ways of seeing. As de Rijke notes, ‘scribble escapes through holes in a 
sieve’, but as we follow it through the holes, we realize how little can actually be 
contained in the sieve at all. If we want to explore postdevelopmental approaches, 
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a good starting point seems to be to find the places where the norms refuse to 
apply in a neat way or pedagogical sites where they can be ignored altogether.

Somatic, sensory, multimodal, materialist

As we undo the dominance of the developmental paradigm, other grand narratives 
come unstuck. The chapters in this book displace the dominance of the mind over 
body, intellectual accounts over sensory experiences, linguistic explanation over 
multimodal interaction, and human agency over the more than human landscape 
in which processes unfold. Wohlwend, Keune and Peppler discuss the ‘complex 
interplay of purposes and possibilities’ at the preschool making table, showing 
the affective forces invoked through the non-human elements at work in this 
making table. Sakr discusses ‘thing-power’ in the photographs of a three-year-old 
child, as does Osgood in her application of feminist new materialist philosophy 
to explorations of glitter in childhood and art. Trafi-Prats introduces us to the 
relevance of Donna Haraway’s imagining of the Chthulucene in which non-human 
stories come to matter; in relation to childhood art, this notion works to decentre 
the child and draw attention to the entanglements that comprise art-making.

This collection invites the reader to imagine other ways in which to encounter 
children, childhood and art. The aim is to recognize the endless possibilities 
that are available and that which might act to set children (and for that matter 
educators and parents) free from the constraints of developmentalist logic. 
Breaking free from habitual assumptions, and dominant modes of thinking 
about and doing childhood art, holds enormous generative potential. Bringing 
together this eclectic collection of postdevelopmental approaches to the study 
of childhood art demonstrates that other ways of knowing, which are less 
certain and deterministic than developmentalism, are desperately needed. 
This book represents an important space for other knowledges about children 
to be generated, to find expression and so offer other perspectives to inform 
established debates about contemporary childhood.
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Children making art are, very simply put, engaging in an activity. To get beyond 
the traditional understanding of childhood artistic development, we can 
unpack this simple idea: What does it mean to engage in activity? What sort of 
activity is art-making? How does this activity relate to child development? In 
psychological theory, activity is a sociocultural concept – it is how individuals 
interact with and connect to the physical and social world, how they learn and 
change through that interaction, and how the world is transformed through the 
individual’s participation. This chapter delves into these questions about art-
making as a sociocultural activity to explore what can be learned about children’s 
artistic development by observing the act of art-making rather than looking at 
completed art objects. The specific framework I will be using in this chapter is 
a family of theories that go under the umbrella name of sociocultural learning 
theory (SCL). By looking at children’s art-making through the SCL frame, we see 
how children make meaning and become participants in the creation of culture 
and society, and how adults can support them as they do.

These theories as applied to studying children’s art-making are a departure 
from developmental perspectives, which track changes in children’s artworks 
as evidence of the individual child’s cognitive development (e.g. Golomb, 
1999, 2004; Lowenfeld, 1947). This development is observed in how children 
use marks to represent the world, from pre-representational scribbles in early 
childhood to schematic shapes and increasingly differentiated details such as 
articulated limbs and decorated clothing. The developmental research shows 
that children use art to represent their experiences in the world and do so with 
greater detail as they grow older. What is not examined in this line of research 
is the role that art-making plays as an interaction between the individual child 
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