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Preface 

Evaluation is not new to the field of education. For varying reasons—sometimes 
for improvement, sometimes for accountability, often for both—and with varying de-
grees of success, personnel evaluation has come to be an accepted and expected part of 
the educational landscape. In the current era of high standards and high-stakes testing 
with their high-stakes connections to personnel accountability, evaluation is more at 
the forefront of education than ever. School reform ultimately comes down to the pro-
fessionals working with students on a daily basis. Schools and school systems can en-
able high quality programs and services in a number of ways, but ultimately success 
comes down to what the educator does with children and how. 

How do we encourage the very best in educators? How do we foster professional 
dialogue and reflection on one's work? How do we support the new specialist who is 
overwhelmed with all the complexities of practice in the first few years? How do we 
ensure that capable individuals are working with children? Evaluation has the potential 
to do all of these things, if it is undertaken as a professional endeavor versus a bureau-
cratic one. It is an opportunity for schools to create processes for examining the most 
important work they do, serving the nation's children. The possibilities for how this 
can be done have never been greater or richer. In this Handbook on Educational Spe-
cialist Evaluation, we provide both a framework for designing a quality evaluation sys-
tem and the tools to build it that reflects current thinking and best practices in the field. 

How is the Handbook Organized? 
The Handbook is organized into three separate major sections. Each section is care-

fully integrated with the others in order to provide a more useful, practical guide for 
educational specialist evaluation. 
• Part I presents eight chapters that provide an in-depth exploration of educational spe-

cialist evaluation, the Goals and Roles Evaluation Model, specific standards for the 
evaluation of educational specialists, guidelines for using multiple data sources, ways 
and means for rating performance, and practical suggestions for implementation. 
• A Conceptual Model 

The Handbook provides a conceptual model that integrates theoretical, profes-
sional, and field-based frameworks for the evaluation of educational specialists. 
Chapter 1, Educational Specialist Evaluation: Getting Started, provides an 
overview for educational specialist evaluation; Chapter 2, Educational Special-
ist Evaluation: Background and Context, offers a historical review of educa-
tional specialist evaluation, along with criteria for designing evaluation 
systems. 

• A Step-by-Step Evaluation Process 
A thorough discussion of the Goals and Roles Evaluation Model is presented in 
Chapter 3. The Goals and Roles Evaluation Model delineates six distinct steps 
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in the evaluation cycle. Descriptions of the steps and examples of how to implement 
each step in a school setting are provided in subsequent chapters. 

• Educational Specialist Job Responsibilities 
An outline of the professional responsibilities of the educational specialist, with sam-
ple performance indicators representing behavioral manifestations of these responsibil-
ities, is provided in Chapter 4, Developing Performance Standards. The responsibilities 
serve as a guideline for developing customized evaluation frameworks, tailored to indi-
vidual settings. 

• Documenting and Analyzing Performance 
Chapter 5, Rating Performance of Educational Specialist Performance, provides crite-
ria for rating educational specialist performance. Chapter 6, Documenting Perfor-
mance of Educational Specialist Performance, delineates the many types of data 
sources for documenting educational specialist performance and how they can be 
blended for a more dynamic evaluation system. Chapter 7, Implementing an Educa-
tional Specialist Performance Evaluation System, pulls all the ingredients together and 
discusses the myriad questions about implementation of an educational specialist eval-
uation system. Finally, Chapter 8, Where Do We Go From Here, summarizes what we 
know about best practices in educational specialist evaluation and what are recom-
mended future directions for the field. 

• Part II provides eight comprehensive sets of educational specialist job responsibilities, or-
ganized around specified domains, standards, and performance indicators. The teaching 
positions included in the sets of educational specialist job responsibilities include: 
• Guidance Counselor 
• Instructional Technology Specialist 
• Library Media Specialist 
• Occupational/Physical Therapist 
• School Nurse 
• School Psychologist 
• School Social Worker 
• Speech/Language Therapist 

• Part III provides "tools you can use" in designing and implementing educational special-
ist evaluation systems. The various tools that can be used to structure an educational spe-
cialist evaluation system are presented. These tools were adapted from materials developed 
over the last 15 years for use in individual school districts. A CD-ROM offers the opportu-
nity to start customizing forms to meet a particular school or district's needs. Among the 
tools included are: 
• Performance Appraisal Rubric 
• Annual Goal Setting Form 
• Performance Record 
• Observation Record 
• Portfolio Feedback 
• Portfolio Table of Contents 
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• Client Surveys 
• Summative Evaluation 
• Improvement Assistance Plan 
• Performance Evaluation System Feedback 

The Handbook on Educational Specialist Evaluation is the second in a series on the evalu-
ation of four distinct educational groups: teachers, educational specialists, administrators, and 
classified employees. Each of the handbooks is organized in a similar manner with three major 
sections. Part I is intentionally similar in all four handbooks to provide a consistent framework 
for implementing an evaluation system while emphasizing the differences specific to each 
group. Parts II and III are unique to each handbook and include detailed frameworks of the job 
responsibilities for the respective groups of educators and various tools to use in the evaluation 
process. While each handbook has been written to "stand alone" for use with a specific group 
of educators, the series of handbooks taken together provides a more integrated and holistic 
approach to personnel evaluation. 

It is our sincere hope that you will find the Handbook on Educational Specialist Evalua-
tion to be a valuable resource as you seek to improve the programs and special services offered 
in your schools by supporting the educational specialists who provide them. Moreover, please 
consider the other handbooks in this series on the evaluation of educational personnel. 
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1 

Educational 
Specialist Evaluation: 

Getting Started 
How do you evaluate the diverse professional educational staff in today's schools 

who are neither administrators nor teachers?1 In a typical elementary or secondary 
school, 2CM-5% of the professional educators who walk through the schoolhouse door 
every day are non-teaching and non-administrative employees—educational special-
ists.2 These professional educators—counselors, nurses, librarians/media specialists, 
school psychologists, and a variety of other professional positions—are vitally impor-
tant to the daily operation and ultimate success of the school.* 

Evaluation procedures and systems exist for the assessment of teachers and admin-
istrators, but too frequently schools and school districts have neglected the proper eval-
uation of educational specialists. This error or omission is in spite of the growing and 
invaluable role played by educational specialists who fulfill an array of duties and re-
sponsibilities that are fundamental to the support of students, teachers, and indeed, the 
entire educational enterprise. Exploring issues related to the evaluation of these impor-
tant educators is the focus of the Handbook on Educational Specialist Evaluation. In 
this introductory chapter, we specifically address the following questions: 
• Who are educational specialists? 
• What is unique about evaluating educational specialists? 
• What are the purposes of quality performance evaluation? 
• Why has performance evaluation often failed to be effective? 
• What components are essential for a quality performance evaluation system? 
• What are guidelines for developing and implementing quality educator perform-

ance evaluation systems? 
• What is the purpose of the Handbook on Educational Specialist Evaluation? 
• What does the Handbook on Educational Specialist Evaluation not provide? 
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Figure 1.1 
Educational 
Specialist Position 
Categories 

Position Categories Illustrative Positions 

Pupil personnel services • guidance counselors 
• school nurses 
• school psychologists 
• social workers 

Instructional support services 

Special education services 

• library media specialists 
• instructional technology specialists 
• occupational therapists 
• physical therapists 
• speech and language pathologists 

Who Are Educational 
Specialists? 

The term educational specialist includes non-
teaching, non-administrative education profes-
sionals who provide a myriad of support services 
to students, teachers, and parents. Thus, educa-
tional specialists include counselors, nurses, li-
brarians/media specialists, school psychologists, 
and others who have specialized training and 
offer a broad range of services to students. The 
term does not include non-certificated, non-li-
censed staff such as clerical assistants or custodi-
ans. Also, it does not include auxiliary support 
services to the school district such as clerk-of-
the-works or purchasing agents.4 

Broad categories of educational positions 
that can be subsumed under the educational spe-
cialist umbrella are depicted in Figure 1.1. A 
brief description is provided here for each of 
these positions. Part II of the Handbook offers 
extensive position descriptions for each position; 
Part III provides customized forms for use in the 
evaluation of these positions. 

Pupil Personnel Services 
• Guidance Counselors 

School counselors provide individual and 
group counseling to address problems that in-
hibit learning, assume leadership for school 

testing programs, serve on multidisciplinary 
teams for the development of individual edu-
cational plans, and offer guidance programs 
on appropriate developmental issues (i.e., vo-
cational or educational planning). 

• School Nurses 
School nurses participate in the planning, im-
plementing, and evaluation of the school 
health program, serve on multidisciplinary 
teams for the development of individual edu-
cational plans, provide emergency care pro-
cedures, and promote a total school health 
program. 

• School Psychologists 
School psychologists conduct individual psy-
chological assessments, offer interpretations 
and recommendations through meetings and 
consultations, provide individual and group 
therapy, provide assistance in the process of 
identification and diagnosis of disabilities, 
and serve on multidisciplinary teams for the 
development of individual educational plans. 

• School Social Workers 
School social workers provide services such 
as casework, group work, consultations, home 
visits, and referrals to community agencies. 
Often they are addressing issues associated 
with attendance, obtaining case histories, and 
performing behavioral assessments and devel-
oping intervention plans. 
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Instructional Support Services 
• School Library Media Specialists 

School library/media specialists provide stu-
dent and staff instruction in library media 
skills and use of equipment, operate an effec-
tive library/media center to enrich and sup-
port the educational program, encourage the 
integration of media into the curriculum, and 
support classroom teachers in their instruc-
tional units. 

• Instructional Technology Specialists 
Instructional technology specialists assume a 
variety of functions in buildings. Ideally, they 
are a resource for teachers, helping them to 
learn about instructional technology and how 
to infuse it into the classroom. They are able 
to provide suggestions on what electronic re-
sources are available and how to integrate 
them into the curriculum. In some situations 
the instructional technology specialist also 
supports the technology infrastructure in the 
school. 

Special Education Services 
• Occupational Therapists 

Occupational therapists assist and support 
students in performing daily living and work 
environment tasks. They help improve basic 
motor functions, self-care and interpersonal 
skills to help students compensate for perma-
nent loss of function. They consult with fam-
ilies, teachers and others to help facilitate the 
child's growth and development within all of 
the environments in which children live. 

• Physical Therapists 
Physical therapists work with students to 
promote overall health and fitness as they 
work on restoring function, improving mo-
bility, or reducing the impact of permanent 
physical disabilities. They consult with fami-
lies, teachers and others to promote the inte-
gration of motor function in all settings for 
the child 

• Speech/Language Pathologists 
Speech/language pathologists work with stu-
dents who have difficulty with speech, lan-
guage, communication, voice, fluency, and 
other related problems. They assess, diag-
nose, and treat students' speech and language 
difficulties. They consult with families, 
teachers, and others to enhance communica-
tion skills. 

What Is Unique About 
Evaluating Educational 

Specialists? 
There are four basic factors that at least par-

tially explain why evaluating educational spe-
cialists is unique: 
• multiple supervisors across settings; 
• the absence of well-developed job descrip-

tions; 
• the inclusion of multiple specialty positions 

reflecting highly specialized practices and 
training; and 

• the particular need for using multiple data 
sources in the evaluation of special education 
personnel. 

Multiple Supervisors 
American education has a long history of su-

pervision based on the classical administrative 
principle of unity of command or a single super-
visor. Adopted from the work of Henri Fayol and 
others, the operation of unitary command struc-
tures in schools has meant that every employee 
has had one immediate supervisor, and formal 
communications and evaluations within the or-
ganization occurred within the linear chain of 
command (e.g., superintendent to principal to 
teacher). This principle is codified in virtually all 
contemporary schools in the form of the organi-
zation chart, resulting in a simplified, albeit bu-
reaucratic, decision structure. 
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