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Preface

Prevention programs within our schools, organizations, churches, and communities need 
help to identify needs, develop a program to meet these needs, implement effective strate-
gies, and evaluate those strategies. Even with all the commercial programs available from 
the promising strategies to the proven strategies, there is still a need to make the strategy 
fit our particular population needs and to evaluate the effectiveness of the approach in a 
data-driven manner.

Many groups have implemented a prevention and peer program and then the leader 
leaves, systems change, or the preferred population changes and suddenly what we have 
been doing is not working as well. It is time to look at the program and make changes. 
Evaluation for ensuring ongoing success is essential for the long-term effectiveness of a 
program.

We plan to provide you with a blueprint of a step-by-step approach to setting up an 
evaluation system that will guide you in the planning stage, development stage, imple-
mentation stage, data collection stage, and organization stage and communicating the 
results to others. The authors have 115 years of combined field experience in peer and 
prevention programs and evaluation. We want to pass on strategies that have worked for 
us and will work for you so that you can create an effective prevention and peer program 
that is well documented and can stand the changes in the environment and leadership in 
your organization, and to be able to give feedback to your stakeholders.
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Foreword

Chances are that, if you have picked up this book, you are already involved with peer 
helper programs and training. So, probably from firsthand experience, you know that 
peer helpers can make a powerful and positive difference in the lives of others; not just 
with kids but also across the life span, across populations, and across helping issues. You 
also probably know that successful peer helper programs contribute to more than just the 
helpees: everyone wins. Peer helpers themselves benefit from the training and confidence 
that come with reaching out to others. Schools, nonprofits, and other organizations that 
sponsor peer helper programs enjoy greater achievement toward their mission and posi-
tive publicity (which doesn’t hurt, either). We now have a healthy body of research that 
corroborates a great deal of anecdotal evidence among many professionals across this 
country—peer helpers do make a difference. But we’re certainly not finished.

Our 21st-century, high-tech, competitive, rapid-pace world is one that requires data. In 
this case, we use data to drive decisions about the types of programs we use, for whom, 
and at what cost. We also need data to monitor progress, to make certain that we achieve 
our intended effects. And, we need data to be accountable to those who foot the bill and, 
even more important, to our helpees who deserve the very best. Also, people are rapidly 
changing, as are the environments in which they live. Do effective peer helper programs 
of the past still work today? This is a vital question if we are to stay on the cutting edge 
and meet helpees where they need to be met.

The authors of this book, who I’ve had the privilege and pleasure of knowing since the 
early 1990s, have each made amazing and significant contributions to the peer-helping 
field over the years. They have also given very generously of their time and talents to help 
lead the way, especially as part of the National Association of Peer Program Professionals 
(NAPPP). Together, they are a powerhouse with more than a century of collective research 
and hands-on experience in the field. David, Judy, and Elizabeth have among them an 
encyclopedic array of knowledge and skills to share. They have also written this book 
in a way that is easy to read, practical, and competency-based. In the area of evaluation 
(especially data analysis), this is somewhat difficult to do and, thus, very much appreci-
ated. Additionally, they’ve included lots of examples, scenarios, questions for reflection, 
resources, and checklists, to name a few.

It’s hard for me to believe that my own involvement with peer helping began more 
than 20 years ago. In fact, the first two professional articles I ever published focused on 
the results of several projects that endeavored to measure the effects that peer helper 



Foreword

xii

programs and training had on the peer helpers themselves (Myrick, Highland, & Sabella, 
1995; Sabella, Thomas, & Myrick, 1995). I wish this book had been written then; it would 
have saved me a great deal of work!

If you are already involved in peer helper programs and training, this book will help 
you meet your evaluation and accountability needs, which are now so important in busi-
ness, industry, education, and the social services. If you have not been involved in peer 
helping, this book will motivate you to get one or more of the many other works by the 
authors and get started right away.

Russell	A.	Sabella,	PhD
Professor,.Counselor.Education
Florida.Gulf.Coast.University
Fort.Myers,.Florida
Past-President,.American.School.Counselor.Association
President-Elect,.Florida.School.Counselor.Association
President,.Sabella.&.Associates,.LLC
June.8,.2011
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Chapter 1

Rationale for evaluation
Why Is It Critical?

We shouldn’t try to do something better until we first determine 
if we should do it at all.

—Dwight	D.	Eisenhower

Book intRoDuCtion

Imagine that we are together as you are reading and working 
through this evaluation text. Our vision is that this evaluation 
blueprint will guide your thinking and progress as you make 
decisions about the program in which you are working. It is our 
intention to provide the tools that you will need to demonstrate 
that your prevention program is making an impact and a positive 
difference. Prevention is a slippery slope. When it works, people 
wonder what you are doing, and when it doesn’t work, people 
wonder what you are doing. So let’s think about what you are 
about to do.

While we are together, please keep notes about your thoughts so 
you can go back to them later. Write down your questions and have 
confidence in your skills! Use the reflection sheets that we provide 
for you to record your queries and “aha” moments.

Don’t underestimate the power of a vision. McDonald’s 
founder, Ray Kroc, pictured his empire long before 
it existed, and he saw how to get there. He invented 
the company motto—‘Quality, service, cleanliness and 
value’—and kept repeating it to employees for the rest of 
his life.

—	Kenneth	Labich

We welcome you to this wonderful journey and look forward to a 
long line of stories that represent success in the fields of prevention 
through deliberate and data-based evaluation!
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PuRPose oF this Book

To provide a working guide for professionals in multiple fields of prevention, 
enabling them to effectively evaluate prevention programs.

oveRview

We believe that evaluation must be an inherent element in any prevention 
program. Although we (the authors of your book) come from three differ-
ent backgrounds—public health, mental health, and education—our beliefs 
merge around common themes and structures. We believe it is important 
for you to know how we approach the world of evaluation through our own 
personal and professional philosophies. Our belief structures have remained 
constant and similar over the 23 years we have known each other.

we Believe

◾◾ We believe that all programs that have the potential to affect people, 
either positively or negatively, should be evaluated annually to ensure 
standards of equity, practices that promote positive growth, and ongo-
ing program improvement.

◾◾ We also believe that the bottom line for program evaluation is that it 
should be a process that is helpful to the program participants, the 
agency, and/or the district in which the program exists.

◾◾ We believe it is important to express our opinions in the context of 
current research and ethical frameworks.

◾◾ Last, we believe that prevention programs are often difficult to mea-
sure and not designed to “prove facts,” but rather to “uncover truths.”

As we worked together to design your evaluation text, we were true to these 
beliefs. We also put into writing how our ethics and those for whom we advo-
cate influence our work, our relationships, and our intentions. See Figure 1.1, 
which outlines how our ethical model is interwoven into this work of evalua-
tion. We invite you to explore this model and apply it to your own work. It is 
a healthy endeavor to occasionally step back and reflect upon your motivation 
for work and professional success. As you do this, encourage your colleagues 
to do the same. Reframing your personal focus and professional approaches to 
match your ethical identify serves to align your personal theories of practice 
and reflection. We would entertain any and all feedback you may have on this 
subject and model.

As you consider our ideas about ethics, it is interesting to think about the 
people who will be thinking about the program in which you are involved 
and what they know about it, what they understand about it, and what they 
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think it should do. Often, when one is involved in the work of prevention, 
we think everyone understands the inner workings of the organization and 
the difficulty in showing improvement. When involved with the job of pre-
vention, the mere fact that a program works puts into question (on the part 
of laypersons) the need for the program at all. Many assume that if there are 
not clients to serve, it’s because the problem has lessened, rather than real-
izing that the prevention program is actually working. Because of these diffi-
culties, we have committed to providing the tools that will enable prevention 
specialists to assess program standards, practices, and impact. We don’t 
expect you to prove that a specific program works, but rather to be able to 
report that there are positive effects (if this is the case) and that the program 
outcomes are indeed a result of the program planning, program design, 
program participants, program training, and program implementation. Then 

Ethics of Practice Ethics of Intention Ethics of Evaluation

An Ethical Foundation Model for Peer and Prevention Programs

How we:
• Design a program
• Interact with

program participants
• Treat all audiences and

stakeholders
• Conduct our training,

our teaching, and our
own learning

How we:
• Design and implement the program

evaluation process
• Implement safeguards to protect

all audiences
• Collect and analyze the information

upon which we base program
choices, changes, and nuances  

• Maintain a just focus regardless
of political or popular
preferences 

How we:
• Plan thoughtfully and

thoroughly
• Engage in equitable

practices
• Work to eliminate bias
• Maintain integrity of

future focus

E. S. Foster (personal communication, January 23, 2011)

Figure 1.1
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you will be able to discuss your program success in terms of predictability 
rather than as a happenstance or accident. You will be uncovering truths, 
the truths of the work of prevention. You won’t be in the business of trying 
to convince your naysayers through the language of “Research says …” but, 
rather, through the exploration and validation of your day-to-day success. 
If you simply say, “Research says …” you will often receive very skeptical 
responses, because it is so easy for the layperson to say, “You can prove 
anything with research!” A good response is “Three strikes and you’re out” 
or “Three strikes and you’re winning!” It just depends on the rules of the 
game you’re in! Are you bowling or playing baseball?” (E. S. Foster, personal 
communication, January 22, 2011).

Book oBJeCtives

We have specific objectives for writing this text. One of the ways to measure 
whether the book objectives are met is to have a pre- and post-test for each 
chapter, which we have. Additionally, we plan to provide for you a way to 
measure the accomplishment of these objectives at the conclusion of the text. 
It is important that the book serve as a model for you as you work to develop 
an evaluation process that is comprehensive.

objectives of the Book

◾◾ Provide a rationale for comprehensive evaluation.
◾◾ Employ ethical measures and procedures during evaluation processes.
◾◾ Identify appropriate definitions of both peer programs and preven-
tion programs.

◾◾ Establish purpose for writing vision and mission statements.
◾◾ Determine appropriate objectives that can be assessed.
◾◾ Align the vision statement, mission statement, goals, and objectives.
◾◾ Utilize evaluation principles to guide assessment approaches in preven-
tion programs.

◾◾ Employ effective evaluation skills related to data collection, data analy-
sis, and program improvement.

◾◾ Use appropriate tools to report the results of a program evaluation.
◾◾ Design an “evaluation plan.”

oRgAnizAtion

It will be evident to you, as you scan the chapters, that there is a common 
organizational structure to the book. This is deliberate and should provide the 
consistency needed for all of our participants.
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organization of the Book

You will find in each chapter the following items:

◾◾ A pertinent quote
◾◾ Pre- and post-tests
◾◾ A statement of the purpose of the chapter
◾◾ A list of the vocabulary that will be introduced in that chapter
◾◾ A summary of the chapter contents
◾◾ A reflection sheet
◾◾ A notes sheet
◾◾ A review of related websites
◾◾ Application activities
◾◾ Reference information

stRAtegies useD thRoughout the Book

◾◾ Practice sheets
◾◾ Activities to apply
◾◾ Case studies
◾◾ Readings
◾◾ Models

Note: Remember to keep track of strategies! 
You can use them with other prevention leaders and trainers!

FoCus oF ChAPteR 1

This chapter is organized around key concepts related to evaluation, profes-
sional development, and initiating change. The interrelationship of these three 
functions is critical to the emerging leader as the interdependence makes all 
three stronger. The purpose is to provide the information that you will need 
at the beginning of your evaluation journey.

PRe-test

 1. What is a potential use of a KWHLAQ chart?
 2. Define evaluation in its most general sense.
 3. How does change affect potential evaluation outcomes?


