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The Routledge Introductory Persian Course: Farsi Shirin Ast is an innovative Persian
language course designed both for undergraduate and postgraduate students who are
new to the language.

Focusing both on grammatical and communicative competence, the course contains
15 lessons combining authentic dialogues and texts with grammar explanations, exer-
cises and audio materials to guide and support the student through the key skills of
reading, writing, speaking and listening.

Key features:

� Lively, content-based materials – the language is taught and practised through a
variety of dialogues and texts on the culture, history and traditions of Iran.

� Complete vocabulary lists – each vocabulary entry contains the English meaning,
the part of speech in Persian, as well as a sample sentence in Persian.

� Colloquial situational dialogues – students are introduced to spoken Persian from
the outset.

� Carefully controlled exercises – new grammatical points are practised in a variety of
controlled exercises that bridge between students’ existing information and the new
information.

� Audio material – students can develop natural pronunciation by imitating the audio
recordings of the vocabulary, dialogues and texts available freely on the companion
website.

� Glossaries – comprehensive Persian to English and English to Persian glossaries.

The Routledge Introductory Persian Course: Farsi Shirin Ast provides everything that
students and instructors need for an engaging and effective learning environment.

Pouneh Shabani Jadidi is Head of the Persian Language Program and Faculty Lecturer in
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Introduction

The Routledge Introductory Persian Course: Farsi Shirin Ast is a coursebook intended
for the instruction of modern Persian language at university level. It is not a “teach
yourself” book, but it has been designed to be as user-friendly as possible. The subtitle
of this coursebook, Farsi Shirin Ast, means “Persian is sweet”. We believe learning a
language should be an enjoyable experience, and we have designed this coursebook in
such a way that it will appeal to both student and instructor alike. The formal, written
Persian presented in this coursebook is that of contemporary Iran, although the con-
siderable overlap in written Iranian Persian (Farsi) and written Afghan Persian (Dari) is
so great that Persian learners intending to use their language within a formal Afghan
context will also find this coursebook of benefit.

The authors
............................................................................................................................................................................................

The Routledge Introductory Persian Course: Farsi Shirin Ast is co-authored by Dr
Pouneh Shabani Jadidi, Faculty Lecturer in Persian, Institute of Islamic Studies, McGill
University, Montreal, Canada and Dr Dominic Parviz Brookshaw, Lecturer in Persian
Studies and Iranian Literature, University of Manchester, England. Each author has
brought her/his particular expertise and experience gained through many years teaching
Persian language at university level to the creation of the material presented here. Dr
Pouneh Shabani Jadidi holds a PhD in Education from the Islamic Azad University in
Tehran, and is currently completing a second PhD in Persian Linguistics at the University
of Ottawa. Dr Dominic Parviz Brookshaw holds a DPhil in Persian Literature from the
University of Oxford. Between them, the authors boast over a decade of experience in
the field of Persian language instruction. Dr Shabani Jadidi taught translation and lin-
guistics at Islamic Azad University in Tehran from 1997 to 2004 and has taught Persian
language at McGill since 2006. Dr Brookshaw taught Persian language and literature at
the University of Oxford from 2003 to 2005, and then at McGill University from 2005
to 2007. Since 2007 he has taught Persian language and literature at the University of
Manchester.

The language instruction approach used in this coursebook
............................................................................................................................................................................................

Unlike traditional approaches to language teaching, which are based on developing the
grammatical competence of second/foreign language students, more recent approaches
to teaching second/foreign languages have instead focused on communicative



competence. In traditional methodologies which emphasize grammatical competence,
the focus is on the sentence, which can often result in students being unable to actually
use the language in context. Learning the target language in isolated sentences can lead
to learners becoming unable to deal with more complex portions of written language,
such as paragraphs and short texts. This is why in this book, from the very first lesson,
students are exposed to dialogues, and in later lessons, to short texts. Coursebooks
which focus primarily on the production or translation of single sentences in the
traditional grammar translation method create a language learning process that is
synthetic and artificial, rather than authentic and automatic. More up-to-date
methodologies which focus on communicative competence, however, place less emphasis
on the explicit or direct teaching of grammar and instead stress language use and implicit
or indirect instruction of grammar. This does not mean that formal instruction of
grammar should be eliminated altogether, since adult learners have the ability to
perceive abstract information. In fact, the contextualized formal instruction of grammar
is arguably the most effective approach in adult second language learning. Students
learn more successfully when they approach a second/foreign language as a means for
acquiring information, rather than as an end in itself. In addition, language instruction is
more efficient when all four skills of language learning (i.e. listening, reading, writing
and speaking) are simultaneously practised within a true-to-life context in the target
language. Content-based materials, such as those presented in this coursebook, provide
such a comprehensive context for language instruction. Through a varied range of
materials, the student’s attention is focused on learning the content (whether vocabulary
or grammatical constructions) on a more subconscious level, which is the level at which
language acquisition occurs more successfully. In such an interactive content-based
classroom, the student-teacher roles shift as the student and the teacher become
collaborators in the language acquisition process. A student-centered atmosphere in the
classroom boosts the students’ motivation and self-confidence, while minimizing their
affective inhibitions and stress. In such an atmosphere, students take the lead and the
teacher follows, facilitating the flow of the lesson.

The structure of the coursebook
............................................................................................................................................................................................

The Routledge Introductory Persian Course: Farsi Shirin Ast contains 15 lessons. Each
lesson (apart from Lesson 1 in which the Persian alphabet and writing system are intro-
duced) is composed of several sections, each designed to integrate language learning
skills and facilitate language acquisition:

� A title in the form of a question followed by a photographic image and accompany-
ing caption which should be used as the basis for pre-reading tasks.

� A vocabulary section in which Persian words are presented along with their English
equivalent(s). In the vocabulary table, the part of speech of each new item is
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presented (in Persian), and a Persian sentence is provided where the new word is
used in context (with accompanying English translation in Chapters 2–5).

� A dialogue, followed by comprehension questions in Persian.
� An explanation in English of the grammatical point(s) introduced in the dialogue,

which includes Persian example sentences, usually accompanied by an English
translation (see below). We have intentionally made these grammar explanations in
English as brief as possible, since our preference is for the acquisition of Persian
grammar implicitly, rather than explicitly.

� A short text in which the implicit focus is on the new grammatical point(s) intro-
duced in the lesson, followed by comprehension questions in Persian.

� Additional exercises for students  to practise  the grammar and  vocabulary  intro-
duced in the lesson. These take a variety of forms: multiple-choice, fill in the blanks,
translation, word reordering, sentence completion, etc.

� A colloquial situational dialogue, followed by a table  showing the relationship
between the formal (or literary) and colloquial words and expressions used, as
well as some additional related vocabulary so that students can recreate similar
situational dialogues by substituting the words used in the original dialogue with
other related words. The colloquial Persian presented in these sections (collectively
entitled, Dar shahr cheh khabar-eh? “What’s going on in town?”), is the informal
spoken dialect of Tehran, which is the most widely understood colloquial form of
Persian.

The coursebook ends with two comprehensive vocabulary sections, one Persian to
English, the other English to Persian which includes the words introduced in the
individual vocabulary sections at the beginning of each lesson with their English
equivalent(s). There is also an index of grammatical terms at the very end of the book
which students and instructors can use to easily locate where a particular grammar point
is discussed in the coursebook.

How to use this coursebook
............................................................................................................................................................................................

The title of each lesson is in the form of an engaging question in Persian which relates to
the subject of the dialogue or the short text (or both) and which the instructor should use
as a pre-reading exercise to prepare students for the topics covered in that lesson. In
doing so, a connection will be made between the students’ old information, and the new
information being presented to them, thereby resulting in the internalization of the
new information. The title is followed by a photographic image with an accompanying
caption in Persian which the instructor can either use at the beginning as an aid to further
discussion (along with the title), or else at the end of the lesson once the dialogue and
short text have been covered. Each photo caption ends with an invitation to the students
to do a brief websearch (in Persian script) to find out more about the subject of the
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photograph. The information the students find via the websearch can be discussed in
brief before moving on to the next lesson. By making the title of each lesson a question in
Persian, and providing each image with a Persian caption, we encourage students from
the very beginning of the course to engage with Persian directly, rather than indirectly
(through, say translation or transliterated Persian). Wherever possible (and with increas-
ing frequency as the lessons progress), instructions are given in Persian, rather than
English, for the same purpose.

The vocabulary section includes example sentences as well as parts of speech so that
students can learn from the very beginning of their encounter with Persian how to use
each word in context, as well as to identify its grammatical usage. These example
sentences are introduced from the first lessons so that the students are exposed to a large
amount of passive vocabulary and grammar required to gradually better comprehend
the target language. In the first few chapters (2–5), English translations are provided
for these example sentences to ease students into engaging with the passive vocabulary
and grammar. After the first few lessons, the students can be asked to make similar
sentences in Persian to the example sentences provided in the book, and – with the aid of
a dictionary – translate the example sentences into English either in class, or else as a
homework exercise. Putting their new vocabulary to use in this manner enables learners
to make their passive vocabulary active. It should be mentioned, however, that the
vocabulary presented in the coursebook is by no means exhaustive, and students should
be encouraged to use printed dictionaries and those available on the internet to broaden
their vocabulary base. Instructors may also wish to introduce a certain amount of
additional vocabulary where they feel it to be beneficial. The audio recordings of the
vocabulary lists should be also used in tandem with the coursebook in order to help
students to develop natural pronunciation in Persian. We have made a conscious,
pedagogical decision not to use transliteration in our coursebook because, in our
experience, it interferes with and ultimately delays the learner’s connection with the
Persian script and writing system. Likewise, short vowels are not marked so that from
the beginning, students become accustomed to reading authentic Persian texts where
short vowels are normally not shown.

The dialogues are based on real life settings and are intended to be used to familiarize
students with the formal/literary register of Persian. Students can listen to the audio
recordings of the dialogues as read by native speakers, and use them to gauge their own
pronunciation. The dialogues are followed by comprehension questions in Persian which
can be answered orally or in writing. Students are also invited to compose a modified
version of the dialogue in their own words, which they can then act out in class in pairs.
Controlled exercises of this type, on the one hand make students engage in a creative
manner with the structures necessary to imitate natural style when producing Persian.
On the other hand, these exercises also help students to internalize the vocabulary and
structures introduced in the dialogue by requiring them to substitute the information
presented in the dialogue with their own information.

As far as possible, we have endeavoured to explain the grammatical points in plain
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English. These brief grammar explanations are followed immediately by relevant
examples so as to build the grammatical competence of the students as well as their
communicative competence. In other words, there is as smooth a transition as possible
from the explicit explanation of grammatical points to their implicit presentation in
context. In addition, from the first lessons, students learn not only to form simple
sentences and to analyse their constituent parts, but also to construct and analyse
compound and complex sentences. The verb is said to be the head of the sentence. This is
why in this coursebook, simple verbs have been introduced prior to other parts of speech
(such as nouns and adjectives) in each grammar section. Moreover, since the first few
lessons contain simple vocabulary, the main focus for the learners at the beginning will
be the acquisition of verbs, which contain the core meaning of the sentence. It should
be noted that not all the example Persian sentences given in the grammar sections are
accompanied by English translations. This requires learners to engage more directly with
the Persian constructions and to focus on grammatical patterns, rather than being dis-
tracted by decoding the semantic meaning. Students should, of course, be encouraged to
look up any new vocabulary they encounter in the exercises in the glossary at the back of
the book, or else in a dictionary.

The short texts introduce learners to larger blocks of language, and show them how
phrases and sentences are connected in a paragraph. The texts contain information
about modern and pre-modern Iranian society, literature, history and art; we firmly
believe that the language should not be separated from its cultural context in second-
language instruction. The audio recording of each short text should be used as a pre-
reading exercise for listening comprehension. The audio should be played twice
while students keep their books closed; the first time followed by several general com-
prehension questions delivered orally, and the second time followed by more detailed
comprehension questions. Following this, the students can be asked to open their books
and first read and then paraphrase the text in small groups. In this way, heritage students
and absolute beginners can be paired or else divided into mixed groups to work together
to better understand and summarize the text.

The colloquial dialogues are situational, in Tehrani dialect, and are aimed at familiar-
izing students with conversation in everyday situations. The formal/literary versus
colloquial tables after each dialogue highlight the difference between the two registers of
the language, and can be used on the one hand to help ab initio learners to convert their
formal Persian into colloquial, and, conversely, help heritage learners to familiarize
themselves with the relationship between the spoken form of Persian – which they are
more comfortable with – and the formal, literary register. By including this colloquial
section in each lesson, we hope to encourage instruction in colloquial Persian in the
classroom, which should enable those students without Persian-speaking heritage, and
those who do not have the opportunity to visit Iran, to learn to converse in a natural
spoken register. We have chosen to draw a clear separation between the formal/literary
and colloquial in our coursebook since we feel that by doing so a more level playing field
is created for both heritage learners and ab initio students. Heritage learners commonly

Introduction xv



have limited knowledge of formal, written Persian, and so by focusing on this register of
Persian, the learning environment becomes more homogenous.

Tentative syllabus
............................................................................................................................................................................................

A tentative syllabus is suggested below, although it should be stressed that each class will
have its own natural pace:

If introductory Persian is taught as a year-long course, with two semesters each of
approximately 13 weeks, with around 40 hours of Persian instruction per semester,
each lesson can be covered in two weeks (or six sessions) in the following manner:

Class 1: Pre-lesson discussion of the title, photograph, and caption and first half of
vocabulary

Class 2: Second half of vocabulary
Class 3: Formal dialogue and first half of the grammar
Class 4: Reading and second half of the grammar
Class 5: Colloquial dialogue
Class 6: Chapter quiz

If this pattern is followed, the first seven chapters can be covered in the first semester and
the second eight chapters in the second semester.

Depending on the size of the class and the students’ individual learning strategies, the
instructor can adopt different teaching techniques which s/he feels will best facilitate the
acquisition of the material. The more the students are involved in the class, the greater
the chance they will acquire and retain the material covered. Bridging between the stu-
dents’ existing knowledge and the new information also facilitates learning. In addition,
the students’ autonomy can be built up by assigning different target-language-related
tasks to them, such as generating sample sentences with the newly introduced vocabulary
or writing dialogues and texts similar to those presented in the book or giving short
presentations on the topics covered in each lesson. Language proficiency follows when
the four key language skills – listening, reading, writing and speaking – are enhanced
side-by-side in this kind of integrated approach.

We hope that you will enjoy using this coursebook, and look forward to receiving your
feedback via email or the website.

Pouneh Shabani Jadidi and Dominic Parviz Brookshaw
Montreal and Manchester, July 2009
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Parts of speech in Persian
............................................................................................................................................................................................

noun (e.g. love, flower, kindness) اسم
verb (e.g. goes, has arrived, will eat) فعل
adjective (e.g. good, eager, faithful) صفت
adverb (e.g. well, carefully, enthusiastically) قيد
preposition (e.g. on, without, by) حرف اضافه
pronoun (e.g. it, her, themselves) ضمير
conjunction (e.g. and, otherwise, however) حرف ربط
compound noun (e.g. ice cream, blackboard) اسم مر^ب
phrase (e.g. in the park, standing there, by means of) عبارت
sentence (e.g. I study Persian.) جمله
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Lesson
One .......................................................................

درس اول
الفباى فارسى

بخشى از كتيبۀ مسجد جامع نطنز. الفباى فارسى همان الفباى عربى است به اضافۀ چهار حرف: پU چU ژU گ. اين صداها در
عربى كلاسي� وجود ندارند و به همين دليل به الفباى فارسى اضافه شده اند.
براى كسب اطلاعات بيشتر در مورد الفباى فارسى در اينترنت جستجو كنيد.



.......................................................................

الفباى فارسى
The Persian Alphabet

درس اول:  الفباى فارسى
در شهر چه خبره؟ آشنايى

Persian alphabet � الفباى فارسى
............................................................................................................................................................................................

pronunciation final
(stand alone)

final (attached) medial initial

/a:/ 1

far
/alef/ ا ـا ـا آ

/b/
bed

/be/ ب ـب ـبـ بـ

/p/
pet

/pe/ پ ـپ ـپـ پـ

/t/
ten

/te/ ت ـت ـتـ تـ

/s/
set

/se/ ث ـث ـثـ ثـ

/�/
jet

/�i:m/ ج ـج ـجـ جـ

1 The letters which appear between / / are those of the phonetic alphabet. The /a:/ represents the long vowel as in the
English word ‘far’, whereas /a/ indicates the short vowel as in ‘rap’. Please note that the initial alef can represent /a/,
/e/, or /o/, depending on the short vowel it carries.
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pronunciation final
(stand alone)

final(attached) medial initial

/č/
chat

/če/ چ ـچ ـچـ چـ

/h/
hat

/he/ ح ـح ـحـ حـ

/x/ 2

loch
/xe/ خ ـخ ـخـ خـ

/d/
doll

/da:l/ د ـد ـد د

/z/
zoo

/za:l/ ذ ـذ ـذ ذ

/r/ 3

red
/re/ ر ـر ـر ر

/z/
zoo

/ze/ ز ـز ـز ز

/ž/
beige

/že/ ژ ـژ ـژ ژ

/s/
set

/si:n/ س ـس ـسـ س

/š/
shoe

/ši:n/ ش ـش ـشـ ش

/s/
set

/sa:d/ ص ـص ـصـ صـ

/z/
zoo

/za:d/ ض ـض ـضـ ضـ

/t/
ten

/ta:/ ط ـط ـط ط

/z/
zoo

/za:/ ظ ـظ ـظ ظ

2 This sound is not very common in English; it is close to the final sound of the word “loch”.
3 Persian /r/ is slightly different from the English /r/. Try rolling your tongue and you will get close to this sound!
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pronunciation final
(stand alone)

final(attached) medial initial

/ʔ/ 4

bottle /bo’el/
(in Cockney
accent)

/ʔeyn/ ع ـع ـعـ عـ

/γ/
glottal /g/

/γeyn/ غ ـغ ـغـ غـ

/f/
fat

/fe/ ف ـف ـفـ فـ

/γ/
glottal /g/

/γa:f/ ق ـق ـقـ قـ

/k/
key

/ka:f/ � ـ� ـBـ ^ـ

/g/
go

/ga:f/ گ ـگ ـگـ گـ

/l/
love

/la:m/ ل ـل ـلـ لـ

/m/
me

/mi:m/ م ـم ـمـ مـ

/n/
net

/nu:n/ ن ـن ـنـ نـ

/v/ 5

valley
/va:v/ و ـو ـو و

/h/
hat

/he/ ه ـه ـهـ هـ

/y/ 6

yes
/ye/ ى ـى ـيـ يـ

4 To get this sound when it is in medial position, pronounce it as Cockney speakers pronounce bottle (with a silent
glottal stop /ʔ/).

5 This letter can also represent the short vowel /o/ and the long vowel /u:/, as in:
/to/ تو
/u:/ او

6 This letter can also represent the long vowel /i:/, as in:
/ši:r/ شير
/fa:rsi:/ فارسى
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Orthography
............................................................................................................................................................................................

There are 32 letters in Persian, which are written from right to left.
These letters contain consonants and long vowels.

Vowels

Short vowels are not normally written in Persian. Unlike English, which has a rather
complex system of vowels, Persian has only three long vowels:

The three short vowels in Persian (/a/-/e/-/o/) are not normally indicated in writing.9

At the beginning of a word, the short vowel is carried either by ا or else by ع , e.g.:

 /r:ima/ريما

 /d:imo/ديما

/mleʔ/ملع

If a word ends in /o/, then it will end in و , e.g.:

 /ot/وت

 /on/ون

If the word ends in /e/, the short vowel is carried by a ه, which is often (though not
always) silent, e.g.:

 /eb/هب

 /er:ates/هراتس

 /hed/هد

/da:ra:/ دارا -/kaba:b/ باب^ – /a:b/ آب /a:/ آ- ا
/ki:/ ى^ -/di:v/ ديو –/i:ra:n/ ايران /i:/ 7  ـ- ى اي -ي

/γu:/ قو  -/su:t/ سوت  – /u:/ او /u:/ 8 او- ـو- و

7 Initial “ ي” is preceded by “ا ” to produce the long vowel /i:/, as in “ايران ” /i:ra:n/.
8 Initial “و” is preceded by “ا ” to produce the long vowel /u:/, as in “او ” /u:/ .
9 In a few words in Persian, medial و is pronounced short (/o/), rather than long (/u:/), e.g.: /xoš/ خوش
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Spelling hints

1. To write a word, the letters in the word need to be attached to one another, but some
letters only attach on the right, and not on the left.

These are the letters that attach only on the right:

 /d:ab:a/ دابآ/am:/ ام/ab:/ ابا

 /led/ لد/dadam/ ددم/dam:a/ دمآد

 /z:izal/ ذيذل/zef:an/ ذفان/zaγ:ak/ذغا^ذ

 /raraz/ ررض/raga/ رگا/rop/ رپر

 /zram/ زرم/zob/ زب/z:ir/ زيرز

 /el:až/ هلاژ/edromžap/ هدرمژپ/ež:iv/ هژيوژ

 /avlah:/ اولح/um:/ وم/uloh:/ ولهو

All other letters in the alphabet attach both on the left and on the right:

 /bal/ بل/rat:ubak/ رتوب^/es:ub/ هسوببـ - ـبـ - ـب

 /pač/ پچ /ipok:/ ىپ^ /rap/ رپپـ - ـپـ - ـپ

 /tamdeγ/ تمدق /irtek:/ ىرت^ /t:ut/ توتتـ - ـتـ - ـت

 /slos/ ثلث /tarsek/ ترث^ /tbas/ تبثثـ - ـثـ - ـث

 /nah:a/ نهآ /radnab/ ردنب /man/ مننـ - ـنـ - ـن

 /ir:ip:/ ىريپ /r:inap/ رينپ /d:ay/ دايىـ - ـيـ - ـي

 /�ak/ ج^ /kše�nog/ �شجنگ /�dha/ دهججـ - ـجـ - ـج

 /č:ip/ چيپ /lačak/ لچ^ /namač/ نمچچـ -ـچـ - ـچ

 /h:ihas/ حيحص /b:u�ham/ بوجحم /zfeh/ ظفححـ - ـحـ - ـح

 /xalam/ خلم /r:atxom/ راتخم /m:ax/ ماخخـ - ـخـ - ـخ

 /segran/ سگرن /n:amlasom/ ناملسم /unamas:/ ونمسسـ - ـسـ - ـس

 /šeš:up/ ششوپ /mšap/ مشپ /baš/ بششـ - ـشـ - ـش

 /sossaxat/ صصّخت /fed:asom/ فداصم /f:as/ فاصصـ - ـصـ - ـص

 /zbaγ/ ضبق /n:umzam/ نومضم /tbaz/ طبضضـ - ـضـ - ض

 /taγaf/ طقف /ratax/ رطخ /farat/ فرططـ - ـطـ - ط

 /z:ufham/ ظوفحم /rahzam/ رهظم /rafaz/ رفظظـ - ـظـ - ظ
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 /ʔnam/ عنم /l:umʔam/ لومعم /ba�aʔ/ بجععـ - ـعـ - ـع

 /γalbam/ غلبم /radnoγoč/ ردنغچ /baγbaγ/ بغبغغـ - ـغـ- ـغ

 /ffas/ ّفص /nafak/ نف^ /isr:af:/ ىسراففـ - ـفـ - ـف

 /eγabat/ هقبط /b:aγšob/ باقشب /blaγ/ بلققـ - ـقـ - ـق

 /kalkal/ �ل �ل /takm:in/ تBمين /r:ak/ را^�ـ - ـBـ - ـ^

/gas/ گس /h:agen/ هاگن /mog/ مگگـ - ـگـ - ـگ

 /lop/ لپ /l:aleh/ للاه /s:ul/ سوللـ - ـلـ - ـل

 /m:in/ مين /nekmom/ نBمم /n:akam/ ناBممـ - ـمـ - ـم

 /hed/ هد /gnahan/ گنهن /tar�eh/ ترجههـ - ـهـ - ـه

2. As for pronunciation, there are some letters that are pronounced the same way:

/t/ ط – ت
/s/ ص – س – ث
/h/ ه – ح
/z/ ظ – ض – ز – ذ
/γ/ ق - غ

3. As for orthography, there are some letters with dots below them:

ب- بـ - ـبـ - ـب
پ -پـ - ـپـ - ـپ

ج - جـ - ـجـ - ـج
چ -چـ -ـچـ - ـچ
ى - ىـ - ـيـ - ـي

4. And there are some letters with dots above them:

ت -تـ - ـتـ - ـت
ث - ثـ - ـثـ - ـث

خ -خـ - ـخـ - ـخ
ز - زـ - زـ - ز
ژ - ژـ - ژـ - ژ
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ش -شـ - ـشـ - ـش
ض - ضـ - ـضـ - ض
ظ -ظـ - ـظـ - ظ
غ-غـ - ـغـ- ـغ
ف -فـ - ـفـ - ـف
ق -قـ - ـقـ - ـق
ن -نـ - ـنـ - ـن

5. As noted above, short vowels are not normally represented by letters. See above for
details on this.

6. The following symbols represent short vowels, which when written, are placed
above or below the consonant that carries them.

/a/  
ِ
– /a/ as in ‘tap’ e.g. مَن /man/

/e/  ِ– /e/ as in ‘met’ e.g. مِس /mes/

/o/  ُ– /o/ as in ‘top’ e.g. ُشل /šol/

7. If one letter is doubled in a word, only one letter is written and a ّ  (tašdi:d) is
placed above it, e.g.:

/eččab/هچّب

/mellaʔom/ملّعم

8. Another symbol used in Persian orthography is hamze (ء), which is a glottal stop
like ع /ʔeyn/. The medial hamze is carried by a long vowel (أ - ؤ - ئ) as in:

9. There is another symbol used in Persian orthography, which is used mostly for
adverbs. It is placed on alef ( ًا ) and is called tanvi:n

/nabirγat/اًبيرقت

/nadaba/اًدبا

/masʔale/ له مسأ
/taʔsi:r/ تأثير
/moʔmen/ من مؤ
/soʔa:l/ سؤال
/masa:ʔel/ مسائل
/vokala:ʔ/ و^لاء
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Practise the way letters are formed in Persian in different positions by copying the
examples in the following table. Once you have copied out the words, try looking up
their meanings in the dictionary.

Persian alphabet with examples � الفباى فارسى با مثال
............................................................................................................................................................................................

final
(stand alone)

final
(attached)

medial initial

ا
/da:ra:/ دارا

ـا
 /da:na:/ دانا

ـا
/ma:dar/ مادر

ا
 /ana:r/ انار

ا
/ensa:n/ انسان

ا
 /ota:γ/ اتاق

آ
 /a:b/ آب

ب
/a:b/ آب

ـب
/asb/ اسب

ـبـ
/kabu:tar/ ^بوتر

بـ
/baha:r/ بهار

پ
/tu:p/ توپ

ـپ
/čap/ چپ

ـپـ
/separ/ سپر

پـ
/parva:ne/ پروانه

ت
/tu:t/ توت

ـت
/hast/ هست

ـتـ
/seta:re/ ستاره

تـ
 /tar/ تر

ث
/asa:s/ اثاث

ـث
/lous/10 لوث

ـثـ
/mosallas/ مثلث

ثـ
 /sabt/ ثبت

ج
/ta:�/ تاج

ـج
/gan�/ گج

ـجـ
/mas�ed/ مسجد

جـ
 /�u:�e/ جوجه

چ
/γa:rč/ قارچ

ـچ
/gač/ گچ

ـچـ
/bačče/ بچّه

چـ
/čatr/ چتر

ح
/louh/ لوح

ـح
/masi:h/ مسيح

ـحـ
/sahra:/ صحرا

حـ
/houle/ حوله

خ
/ka:x/ ^اخ

ـخ
/mi:x/ ميخ

ـخـ
/taxfi:f/ تخفيف

خـ
/xa:ne/ خانه

د
/doru:d/ درود

ـد
/komod/ ^مد

ـد
/meda:d/ مداد

د
/da:ne/ دانه

10 /ou/ This diphthong is found in English words such as go, show and mow.
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final
(stand alone)

final
(attached)

medial initial

ذ
/ ša:z/ شاذ

ذ
/lazi:z/ لذيذ

ـذ
/gozarna:me/ گذرنامه

ذ
/zorrat/ ذ رّت

ر
/ma:r/ مار

ـر
/ši:r/ شير

ـر
/kare/ ^ره

ر
/ru:ba:h/ روباه

ز
/a:va:z/ آواز

ـز
/gaz/ گز

ـز
/a:vi:za:n/ آويزان

ز
/za:l/ زال

ژ
/dež/ دژ

ـژ
/lož/ لژ

ـژ
/vi:že/ ويژه

ژ
/ža:le/ ژاله

س
/aru:s/ عروس

ـس
/mes/ مس

ـسـ
/afsar/ افسر

س
/si:r/ سير

ش
 /mu:š/ موش

ـش
/keš/ ^ش

ـشـ
/kašti:/ ^شتى

ش
/šahr/ شهر

ص
/γors/ قرص

ـص
/xa:les/ خالص

ـصـ
/fasl/ فصل

صـ
/sadaf/ صدف

ض
/hoUz/ حوض

ـض
/mari:z/ مريض

ـضـ
/azole/ عضله

ضـ
/zarb/ ضرب

ط
/haya:t/ حياط

ـط
/xatt/ خط

ـط
/tu:ti:/ طوطى

ط
/tabl/ طبل

ظ
/hefa:z/ حفاظ

ـظ
/ha:fez/ حافظ

ـظ
/ʔazi:m/ عظيم

ظ
/zarf/ ظرف

ع
/šo�a:ʔ/ شجاع

ـع
/šamʔ/ شمع

ـعـ
/�aʔbe/ جعبه

عـ
/ʔeynak/ عين�  

غ
/ba:γ/ باغ

ـغ
/ti:γ/ تيغ

ـغـ
/loγat/ لغت

غـ
/γa:r/ غار

ف
/la:f/ لاف

ـف
/li:f/ ليف

ـفـ
/kala:fe/ ^لافه

فـ
/fekr/ فBر

ق
/o�a:γ/ اجاق

ـق
/γa:šoγ/ قاشق

ـقـ
/γelγeli:/ قلقلى

قـ
/γand/ قند

�
/xa:k/ خا�

ـ�
/namak/ نم�

ـBـ
/šekar/ شBر

^ـ
/ka:x/ ^اخ

گ
/barg/ برگ

ـگ
/sag/ سگ

ـگـ
/angu:r/ انگور

گـ
/gu:sa:le/ گوساله
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