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Doctorate and Beyond

Within a context of rapid growth and diversification in higher degree research pro-
grammes, there is increasing pressure for the results of doctoral research to be made 
public. Doctoral students are now being encouraged to publish not only after completion 
of the doctorate, but also during, and even as part of their research programme. For many 
this is a new and challenging feature of their experience of doctoral education.

Publishing Pedagogies for the Doctorate and Beyond is a timely and informative collec-
tion of practical and theorized examples of innovative pedagogies that encourage doctoral 
student publishing. The authors give detailed accounts of their own pedagogical practices 
so that others may build on their experiences, including: a programme of doctoral degree 
by publication; mentoring strategies to support student publishing; innovations within 
existing programmes, including embedded publication pedagogies; co-editing a special 
issue of a scholarly journal with students; ‘publication brokering’; and writing groups and 
writing retreats.

With contributions from global leading experts, this vital new book:

•	 explores broader issues pertaining to journal publication and the impacts on scholarly 
research and writing practices for students, supervisors and the academic publishing 
community;

•	 takes up particular pedagogical problems and strategies, including curriculum and 
supervisory responses arising from the ‘push to publish’;

•	 documents explicit experiences and practical strategies that foster writing-for-
publication during doctoral candidature.

Publishing Pedagogies for the Doctorate and Beyond explores the challenges and 
rewards of supporting doctoral publishing and provides new ways to increase research 
publication outputs in a pedagogically sound way. It will be a valued resource for supervi-
sors and their doctoral students, as well as for programme coordinators and managers, 
academic developers, learning advisors and others involved in doctoral education.

Claire Aitchison is Senior Lecturer in Postgraduate Literacies at the University of Western 
Sydney, Australia.

Barbara Kamler is Emeritus Professor of Education at Deakin University, Australia.

Alison Lee is Professor of Education at the University of Technology, Sydney, Australia.





Publishing Pedagogies for the 
Doctorate and Beyond

Edited by Claire Aitchison, 
Barbara Kamler and Alison Lee



First published 2010
by Routledge
2 Park Square, Milton Park, Abingdon, Oxon, OX14 4RN

Simultaneously published in the USA and Canada
by Routledge
270 Madison Avenue, New York, NY 10016

Routledge is an imprint of the Taylor & Francis Group, an informa business

© 2010 selection and editorial material, Claire Aitchison, Barbara Kamler 
and Alison Lee; individual chapters, the contributors

All rights reserved. No part of this book may be reprinted or reproduced 
or utilised in any form or by any electronic, mechanical, or other means, 
now known or hereafter invented, including photocopying and recording, 
or in any information storage or retrieval system, without permission in 
writing from the publishers.

British Library Cataloguing in Publication Data
A catalogue record for this book is available from the British Library

Library of Congress Cataloging-in-Publication Data
Publishing pedagogies for the doctorate and beyond / edited by Claire 
Aitchison, Barbara Kamler, and Alison Lee.
p. cm.
1. Scholarly publishing. 2. Academic writing—Study and teaching (Graduate) 
3. Dissertations, Academic. 4. Universities and colleges—Graduate work. I. 
Aitchison, Claire. II. Kamler, Barbara. III. Lee, Alison, 1952–
Z286.S37P83 2010
070.5—dc22
2009029263

ISBN10: 0–415–48018–3 (hbk)
ISBN10: 0–415–48019–1 (pbk)
ISBN10: 0–203–86096–9 (ebk)

ISBN13: 978–0–415–48018–5 (hbk)
ISBN13: 978–0–415–48019–2 (pbk)
ISBN13: 978–0–203–86096–0 (ebk)

This edition published in the Taylor & Francis e-Library, 2010.

To purchase your own copy of this or any of Taylor & Francis or Routledge’s
collection of thousands of eBooks please go to www.eBookstore.tandf.co.uk.

ISBN 0-203-86096-9 Master e-book ISBN



Contents

		  List of illustrations� vii
		  List of contributors� ix

	1	 Introduction: why publishing pedagogies?� 1
Claire Aitchison, Barbara Kamler and Alison Lee

	2	 When the article is the dissertation: pedagogies for a  
PhD by publication� 12
Alison Lee

	3	 Slow the presses: concerns about premature publication� 30
Anthony Paré

	4	 Dovetailing under impossible circumstances� 47
Christine Pearson Casanave

	5	R evise and resubmit: the role of publication brokers� 64
Barbara Kamler

	6	 Learning together to publish: writing group pedagogies 
for doctoral publishing� 83
Claire Aitchison

	7	 Becoming rhetorical� 101
Rowena Murray



vi  Contents

	8	M entoring doctoral students towards publication 
within scholarly communities of practice� 117
Amanda Haertling Thein and richard beach

	9	 Learning about journal publication: the pedagogies of 
editing a ‘special issue’� 137
Pat Thomson, Tina Byrom, Carol Robinson and Lisa Russell

	 	 Index� 157



Illustrations

Figures

5.1 R ajee’s syntactic borrowing using Lavie (2006)� 70
9.1  The discursive production of a journal text� 148

Tables

5.1  Excerpt from chart of changes to resubmitted article� 73
5.2  Authors respond to Referee 1 report� 75
5.3  Authors respond to editor after second revision� 78





Contributors

Claire Aitchison is Senior Lecturer with special responsibilities for graduate 
student literacies at the University of Western Sydney. She has 17 years’ expe-
rience developing innovative practical pedagogies for supporting academic 
writing across a broad range of disciplines and research areas. In recent years 
she has developed, researched and taught writing programmes for doctoral 
students, early career researchers and academic staff. Claire’s teaching and 
curriculum design are noted for their incorporation of peer learning through 
the pedagogy of peer review. She has written widely on the efficacy of writ-
ing groups for doctoral education.

Richard Beach is Professor of English Education at the University of Min-
nesota. He is author or co-author of Teaching Writing Using Blogs, Wikis, 
and Other Digital Tools (Christopher-Gordon, 2008); Teaching Literature 
to Adolescents (Routledge, 2006); Teachingmedialiteracy.com: A Web-based 
Guide to Links and Activities (Teachers College Press, 2006); and High 
School Students’ Competing Social Worlds: Negotiating Identities and Alle-
giances through Responding to Multicultural Literature (Routledge, 2007). 
He is also the organizing editor for the annual Annotated Bibliography of 
Research for Research in the Teaching of English and is a member of the 
NCTE Commission on Media.

Tina Byrom is Lecturer in Educational Development at Nottingham Trent 
University and contributes to the undergraduate joint honours programme. 
She completed her PhD, ‘The Dream of Social Flying: Social Class, Higher 
Education Choice and the Paradox of Widening Participation’, at the 
University of Nottingham. Tina has significant experience of teaching in 
secondary schools and has worked on numerous research projects including 
Understanding Teenage Pregnancy in Nottingham; Health Imperatives in 
Schools; HE Participation Rates in Nottingham North; and FE Provision in 
Nottingham City. Her research interests include issues of social justice and 
inclusion, pupil voice and the educational experiences of young people.



x  Contributors

Christine Pearson Casanave lived in Japan for over 15 years, mostly work-
ing at Keio University’s Shonan Fujisawa Campus, and has also worked as 
adjunct at Teachers College Columbia University and Visiting Professor 
and adjunct at Temple University. She has a special fondness for writing 
(reflective and essay writing, academic writing, writing for publication), for 
professional development of language teachers, and for narrative, case study 
and qualitative inquiry. One of her long-term goals is to help expand the 
accepted styles of writing in the TESOL field, and another is to argue for 
more humanistic, less technology-driven second language education.

Barbara Kamler is Emeritus Professor at Deakin University, Melbourne, and 
Honorary Professor at the University of Sydney. Her research on the social 
practices of writing have traversed the lifespan, from early childhood to old 
age, in primary, secondary, university and community education contexts. 
Her most recent work focuses on doctoral writing and publication and she 
currently runs workshops in Australia and internationally to help early career 
academics develop authoritative writing and a robust publication record. 
Recent book publications include Relocating the Personal: A Critical Writing 
Pedagogy (SUNY, 2001) and Helping Doctoral Students Write: Pedagogies for 
Supervision (with Pat Thomson, Routledge, 2006).

Alison Lee is Professor of Education and Director of the Centre for Research 
in Learning and Change at UTS. She has researched and published exten-
sively in higher and professional education, with a particular focus on 
doctoral education, including doctoral writing, doctoral supervision, pro-
fessional doctorates, and the changing relations between the university and 
the professions. Her co-edited book with David Boud, Changing Practice of 
Doctoral Education (Routledge, 2009), addresses the globalization of the 
doctorate, including implications for doctoral writing and publication.

Rowena Murray worked in the Centre for Academic Practice at Strathclyde 
University for 15 years and is now Reader and Associate Dean (Research) 
in the Education Faculty. She supervises PhD students and runs workshops, 
courses and consultancies on academic writing. Her research has been 
funded by the British Academy and the Nuffield Foundation. She publishes 
books and articles on academic writing, including How to Write a Thesis 
(Open University Press, 2006) and Writing for Academic Journals (Open Uni-
versity Press, 2009). She is editor of a series on higher education, beginning 
with The Scholarship of Teaching and Learning in Higher Education (Open 
University Press, 2009), and co-author (with Adrian Eley) of How to be an 
Effective Supervisor (Open University Press, 2009).

Anthony Paré is Professor in the Department of Integrated Studies in  Edu-
cation at McGill University, editor of the McGill Journal of  Education, 
and former Director of the Centre for the Study and Teaching  of Writing. 



Contributors  xi

His research examines academic and non-academic writing,  workplace 
learning, school-to-work transitions, and the development of  professional 
literacies. He teaches courses in literacy, language across  the curriculum, 
and writing theory, research and practice. His  publications include books, 
chapters and articles on topics related to  the study and practice of profes-
sional communication.

Carol Robinson is Senior Research Fellow at the University of Brighton. Her 
research interests focus around student voice, the transfer/development of 
good practice within and between schools, and the professional development 
of teachers. She has led a number of pupil voice projects in primary and sec-
ondary schools, helping staff develop ways of listening to the young people 
they work with. Carol led the ‘Pupils’ Voices’ strand of the University of 
Cambridge Primary Review of Education in England and is currently work-
ing with UNICEF to evaluate its school-based Rights, Respecting Schools 
Programme. She is an experienced teacher who has taught in secondary 
schools and pupil referral units.

Lisa Russell is Senior Research Fellow at the University of Huddersfield in 
the Centre for Research in Post-Compulsory Education. She gained a PhD on 
‘Pupil Resistance to Their Schooling Experience’ and a first class combined 
honours degree in social studies and psychology at Aston University before 
becoming a Research Fellow in the School of Education at the University of 
Nottingham. She has published in the areas of ethnography, mentoring and 
disaffected youth. Her research interests include issues of social justice, pupil 
voice and young people’s experiences of inclusion and exclusion.

Amanda Haertling Thein is Assistant Professor of English Education at the 
University of Pittsburgh, where she studies socio-cultural aspects of response 
to literature and multicultural literature instruction. Dr Thein is co-author 
of High School Students’ Competing Social Worlds: Negotiating Identities 
and Allegiances through Responding to Multicultural Literature (Routledge, 
2007) and was a 2007 recipient of the National Council of Teachers of Eng-
lish Promising Researcher Award.

Pat Thomson is Professor of Education and Director of Research in the 
School of Education, the University of Nottingham. A former head teacher 
in disadvantaged schools, her research focuses on head teachers’ work, 
school change, the arts and creativity, the education of marginalized children 
and young people, and doctoral education and writing. She is an editor of 
the Taylor & Francis international peer-refereed journal, Educational Action 
Research. Recent publications include Helping Doctoral Students Write: 
Pedagogies for Supervision (with Barbara Kamler, Routledge, 2006), Doing 
Visual Research with Children and Young People (Routledge, 2008) and 
School Leadership – Heads on the Block? (Routledge, 2009).





Chapter 1

Introduction
Why publishing pedagogies?

Claire Aitchison, Barbara Kamler and Alison Lee

The pressure to publish

It is an exciting time to be involved in doctoral education. There is an 
explosion of interest and innovation in higher degree research processes and 
practices, as universities seek to respond to local, national and international 
changes. In an increasingly competitive global economy, universities have 
been required to show greater accountability as governments and industry 
expect a good return for their investment: a more rapid and public dissemi-
nation of research results and the delivery of employment-ready graduates 
(Boud and Lee, 2009).

Within this context, earlier notions of what count as knowledge, research 
and ‘research training’ are being questioned and contested. As regional and 
national governments reassess research and higher education in the context of 
broader economic, social and environmental forces, there have been a range 
of responses. In Europe, we have seen the third cycle of the Bologna Process 
and the establishment of the Council for Doctoral Education (see www.eua.
be); in the UK, the Report on the Review of Research Degree Programmes: 
England and Northern Ireland (QAA, 2007); in the USA, the Woodrow 
Wilson Foundation Responsive PhD Project (2000) and the Carnegie Initia-
tive on the Doctorate (Carnegie Foundation, 2002); and in Australia, most 
recently, an Inquiry into Research Training and Research Workforce Issues in 
Australian Universities (Department of Education, Employment and Work-
place Relations, 2008). At the same time, the doctorate has come under the 
direct influence of regulatory regimes for the management of quality – for 
example the UK Quality Assurance Agency for Higher Education and the 
Australian Universities Quality Agency. Within the context of this increased 
scrutiny of doctoral education, areas of tension have been identified concern-
ing high attrition and low completion rates (Golde and Walker, 2006) and 
debates have intensified about the quality of training for doctoral degrees 
and the competency of graduates (e.g. Park, 2007).

One result is broader recognition of the need for re-envisaging approaches 
to the education of research students (Boud and Lee, 2009). As Bitusikova 
(2009) notes, for example, a key question in all of the current debates about 
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doctoral education across Europe centres on the choice of the most appro-
priate organizational structures. In policy terms, structures must ‘demon-
strate added value for the institution and for doctoral candidates: to improve 
transparency, quality, and admission and assessment procedures; and to 
create synergies regarding transferable skills development’ (Bitusikova, 
2009: 202–3). Traditionally conceived individual study programmes based 
on an implicit model of a ‘working alliance between the doctoral candidate 
and the supervisor without a structured coursework phase’ are being increas-
ingly critiqued as being ‘inappropriate to meet challenges of training for 
multiple careers in a global labour market’ (ibid.: 203).

Such developments mean that the experience of doctoral study for stu-
dents and for supervisors is changing. Students are increasingly expected 
to complete their studies in a shorter time frame and be more ‘productive’ 
during the period of their enrolment (Lee and Aitchison, 2009). This demand 
for greater ‘productivity’ finds most direct expression in the push to publish 
their research (McGrail, Rickard and Jones, 2006; Lee and Kamler, 2008; 
Hartley and Betts, 2009). Increasingly these developments take place on an 
international stage, in an era of advanced communication technologies and 
international university league tables (Nerad, 2006; Bell, Hill and Leaming, 
2007). Indeed, it could be argued that the intensity of global competition 
among universities and national systems, together with attempts to measure 
the quality of research through publications data and doctoral completions 
in addition to research income, has distorted the space in which doctoral 
work is done and research careers are forged.

Clearly, major questions arise about the implications of such shifts for our 
research programmes and courses. How are individual research students, 
their supervisors and institutions responding? What kinds of skills, attributes 
and competencies are required of doctoral students and those who work 
with them, in order to provide a rich and successful experience of entering 
the world of scholarly peer review and publication?

The focus of this book

In this book we explore the questions, dilemmas and responses to the 
increasing expectation that doctoral students publish their research, both 
after their doctorate is complete and, more and more, it seems, along the 
way. We are interested in explicitly foregrounding the pedagogical practices 
that are at issue: what is to be learned about scholarly publication of doctoral 
research, and how is it to be facilitated, managed or taught? We are aware 
of the paucity of information about the everyday practices in the lifeworld 
of doctoral students and supervisors wishing to promote and develop writ-
ing for publication. And we are aware of the challenges for supervisors and 
universities in managing this new pressure in a principled and skilful way.

In the current climate, universities are often happy that their research 
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students are publishing, but often not skilful in recognizing the pedagogical 
work involved in bringing students into a productive relationship with the 
practices of publication. Our emphasis, by contrast, is on doctoral pedagogies 
that bring writing to the fore because our own experiences as practitioners 
convince us how powerfully learning can occur when students are writing as 
they research and learn. We are also acutely aware of how important it is to 
make the pedagogical work of developing writing and building know-how 
about scholarly publication visible when the focus of policy makers and insti-
tutional stakeholders is solely on ‘counting’ student output in publication 
audits and the like.

At the outset of this project we shared a hunch that new relationships 
were starting to emerge between student research and the expanded genres 
employed for writing about that research. We recognized that the traditional, 
almost sacred, status of the ‘thesis’ or ‘dissertation’1 was rapidly altering, 
and that its prominence was being challenged. Certainly the contemporary 
market place, with its voracious appetite for new knowledge and new gradu-
ates, appears to be increasingly intolerant of the lengthy timeframes and the 
inaccessibility of the old-fashioned tome: the doctoral thesis.

As we envisaged this project, we were motivated by a desire to find out 
how students, their supervisors and institutions are responding to new pres-
sures to make research public during the period of doctoral candidature. 
We wanted to explore in detail a relatively small number of examples of 
pedagogies that we knew were explicitly engaging writing for publication. 
And we were particularly interested in giving space to the complexities and 
nuances of the actual practices of teaching and learning. So this book does 
not pretend to be a handbook of practices or an instruction manual, and it 
certainly does not give an account of all that is exciting and innovative in this 
changing landscape of doctoral research education.

What this edited collection does do, we believe, is showcase the work of 
a group of dedicated academics who are exploring ways to build research 
cultures that incorporate and support student publishing. The stories laid 
out in these chapters reflect an unevenness in the development of doctoral 
education pedagogies – from pockets of innovation championed by indi-
viduals without strong institutional support to robust, innovative system-
wide publication-focused doctoral programmes. Some writers engage in this 
pedagogical work because it is a normal and expected part of their work and 
others take it on as an extension to their supervisory role. In most cases it 
is clear that these pedagogical practices could not survive without extensive 
work carried out by (often already overworked) individuals, drawing on 
extensive cultural capital and pre-existing networks of scholars. What is 
common, despite their challenges and reservations, is the recognition of the 
value to research students of writing for a public audience.

This book deliberately and purposefully gives space to a select range of 
pedagogical practices from around the world, thus providing a record of 



4  Aitchison, Kamler and Lee

the operations, challenges and rewards of some new practices that other-
wise remain invisible. By placing pedagogy at the centre of this discussion, 
we are attending to the working life of academics and doctoral students in 
a rapidly changing context. At the same time, we are contributing to the 
bigger conversations about the purposes of doctoral education. What kinds 
of researchers and scholars are being produced in a publication-focused 
doctoral curriculum? What practices might be valued, emulated and dis-
seminated? How might innovation be nurtured and made sustainable and 
mainstream?

The challenge of writing about pedagogy

From the outset, our goal has been to develop publishing pedagogies that 
move beyond ‘tips and tricks’ or technical elaborations of journal procedure, 
from the point of article submission through to final publication. As editors 
we have worked closely with our co-contributors to articulate what it is we 
do in our diverse educational sites to support early career publication. And 
yet the difficulty of writing about pedagogy remains.

It is difficult to be specific, to make the familiar strange enough to engage 
readers outside our context. Because our contributors write across diverse 
epistemological and geographic boundaries, we kept asking questions of 
their drafts – sometimes too persistently, occasionally to their annoyance. 
We wanted examples of pedagogy at work, rather than generalized accounts. 
We were hungry for narrative truth and texture, but we did not just want 
personal stories that could not be mined for broader principles.

We similarly struggled in writing our own chapters, even though we 
devised the book proposal and knew well its argument and stance. We 
regularly complained to one another that our drafts were banal, boring, 
too superficial, unable to capture the right data or telling incidents. Claire 
Aitchison, for example, who probably knows more than most about how 
to run writing groups – building intellectual rigour as well as emotional 
support into their fabric – struggled to make explicit what it was she did, 
how she modelled for students ways of reading and responding to writing-
in-progress. If she ‘led from behind’, as she claimed, what did that mean and 
how might she convey this cogently?

We have no definitive answer about why the pedagogical rendering task 
is so hard, but we have three tentative explanations about why this might 
be so. The first has to do with the difficulty of writing as a cultural insider. 
When a terrain is so much a part of a teacher/writer’s skin, it is often dif-
ficult to conceptualize what it is we do. It is equally problematic to try to 
extrapolate the specifics away from practice. Too often what emerges is a 
colourless de-contextualized list, which can be boring or too technical. It is 
difficult as an insider to attain sufficient distance, to see pattern, particularly 
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in higher education, where writing about pedagogy is a fairly new and still 
less legitimate activity than writing about research.

Our second explanation relates to the problem of representation. For the 
most part, higher education practice is undocumented empirically, although 
this is changing slowly. There is not enough research that gives the texture, 
taste and smell of teaching and learning, the excitement as well as the fail-
ures. Tai Peseta (2007) develops this argument in the context of her work 
in academic development, in which she suggests that too many research 
accounts of practice have a deadening sameness that do not adequately 
capture its spirit and vitality:

we have tended to report victory narratives that defend and extend our 
relevance as a community, rather than making public the intense diffi-
culty of our work, as if that somehow sullies the credibility of the project 
with which we are engaged. We often write, too, with a worry that this 
difficulty speaks of self-indulgence, as if the pain and hurt we experience 
. . . ought not to spill over into our practices and relationships proper.

(Peseta, 2007: 17)

Our third explanation concerns the cultural dominance of the ‘how to’ 
genre, a genre which is ubiquitous in modernity and rife in the doctoral 
education field. Too often, the dominant mode of communication mobi-
lized by experts is a transmission pedagogy, which reduces the complexity 
of writing to a set of tools and techniques. Kamler and Thomson (2008) 
have critiqued the advice genre for the damage it does to both doctoral 
researchers and a field seeking to establish a theorized practice of academic 
writing and publishing. Despite this critique, we acknowledge the difficulty 
of writing outside the habituated processes of the genre. We certainly aim to 
achieve a respectful stance in this collection and explore new ways to inter-
act with scholars in the making. A key strategy we use is to lightly theorize 
our pedagogical work, following Kamler and Thomson (2006). We leave 
plenty of room for practice, but conceptualize that practice so that it does 
not simply default into another book of advice. Our aim is to articulate 
coherent principles or strategies that others might interact with as we engage 
in the collective work of building publishing pedagogies.

Theoretical framings

We have adopted a broadly social, including socio-cultural and socio-discur-
sive, theoretical framing in this book. Our starting point is a commitment 
to the centrality of pedagogy to the work of doctoral education. We take 
pedagogy both as a conceptual field, involving the relations among teaching, 
learning and the knowledge and practice being produced in that relation-
ship (after Lusted, 1986; see also Lee and Green, 1997), and as a practice. 


