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This book brings together key perspectives from scholars in the Global
South and Global North to illustrate diverse ways in which the UN’s Global
Citizenship Education (GCED) agenda can promote social justice and be used
as a vehicle for negotiating and learning about diverse and shared objectives in
education and the global public sphere.

Recognizing the historical function of education as a prominent public
sphere site, this book addresses questions around how forms of global
education can serve as public sphere sites in various contexts today and in the
future. Specifically, it questions established notions of education and proposes
new interpretations of the relationship between practices of education and
the public sphere to meet the needs of our contemporary turbulent era and
a post-2020 world. By offering conceptual analyses, examples of policy
and educational practices which promote global learning, democratic
citizenship, common good, and perspective-taking, the text offers new critical
understandings of how GCED can contribute to the public responsibilities
and roles of education. Chapters consider examples such as nonformal adult
education at the Mexico—US border, teachers’ responsibilities in Japan and
Finland, developments in education policy and practices in Brazil, civic
religious teaching in Canada, online learning in the United States and China,
and support to the participation of women in higher education in Pakistan.

Given its unique approach, and the range of case studies it brings together,
this book is a timely addition to the literature on education in the global public
sphere. It will prove to be an invaluable resource for scholars working at the
intersections of global education and transnational education policies and for
teachers involved in global education.

Susan Wiksten is a research consultant affiliated with the Paulo Freire Institute
at UCLA, United States and the European Institute of Education and Social
Policy, France.



Critical Global Citizenship Education

Edited by Carlos Alberto Torres
University of California Los Angeles, USA

2 The Struggle for Citizenship Education in Egypt
(Re)Imagining Subjects and Citizens
Edited by Jason Nunzio Dorio, Ehaab D. Abdou, and Nashwa
Moheyeldine

3 Theoretical and Empirical Foundations of Critical Global Citizenship
Education
Carlos Alberto Torres

4 Teacher Education for Sustainable Development and Global
Citizenship
Edited by Philip M. Bamber

5 Exploring the Complexities in Global Citizenship Education
Hard Spaces, Methodologies, and Ethics
Edited by Lauren lla Misiaszek

6 Contesting the Global Development of Sustainable and Inclusive
Education
Education Reform and the Challenges of Neoliberal Globalization
Antonio Teodoro

7 Global Citizenship Education in Teacher Education
Theoretical and Practical Issues
Edited by Daniel Schugurensky and Charl Wolhuter

8 Conversations on Global Citizenship Education
Perspectives on Research, Teaching, and Learning in Higher Education
Edited by Emiliano Bosio

9 Centering Global Citizenship Education in the Public Sphere
International Enactments of GCED for Social Justice and Common Good

Edited by Susan Wiksten

For more information about this series, please visit: www.routledge.com


http://www.routledge.com

Centering Global Citizenship
Education in the Public Sphere

International Enactments of GCED
for Social Justice and Common Good

Edited by Susan Wiksten

£} Routledge

g Taylor & Francis Group
NEW YORK AND LONDON



First published 2021
by Routledge
605 Third Avenue, New York, NY 10158

and by Routledge
2 Park Square, Milton Park, Abingdon, Oxon, OX14 4RN

Routledge is an imprint of the Taylor & Francis Group, an informa
business.

© 2021 selection and editorial matter, Susan Wiksten; individual
chapters, the contributors.

The right of Susan Wiksten to be identified as the author of the
editorial material, and of the authors for their individual chapters, has
been asserted in accordance with sections 77 and 78 of the Copyright,
Designs and Patents Act 1988.

All rights reserved. No part of this book may be reprinted or
reproduced or utilised in any form or by any electronic, mechanical,
or other means, now known or hereafter invented, including
photocopying and recording, or in any information storage or retrieval
system, without permission in writing from the publishers.

Trademark notice: Product or corporate names may be trademarks
or registered trademarks, and are used only for identification and
explanation without intent to infringe.

Library of Congress Cataloging-in-Publication Data
A catalog record for this book has been requested.

ISBN: 978-0-367-54517-8 (hbk)
ISBN: 978-0-367-54525-3 (pbk)
ISBN: 978-1-003-08955-1 (ebk)

Typeset in Times New Roman
by Apex CoVantage, LLC



Contents

List of Tables vii
List of Contributors viil
Foreword by Carlos Alberto Torres, Series Editor Xiv
Acknowledgments xviil

Introduction: Critical Global Citizenship Education as
a Form of Global Learning 1
SUSAN WIKSTEN

1 Cosmo-uBuntu Theorizing About the Global Citizen
in Modernity’s Frontiers: Lived Experience in
Mozambique, United States, and South Africa 14
JOSE COSSA

2 Dealing With Incompleteness: Cognitive Justice as
a Lodestar for Teaching Global Citizenship in Higher
Education in Austria 28
URSULA MAURIC AND JOSEFINE SCHERLING

3 From Deliberative to Contestatory Dialogue:
Reconstructing Paulo Freire’s Approach to Critical
Citizenship Literacy 42
RAYMOND A. MORROW

4 Identity, Learning, and Community After Displacement:
Reimagining Belonging at the US—Mexico Border 56
ABIGAIL THORNTON



vi

10

11

Contents

Advancements and Limitations in Brazil’s Democratic
Management of Education Framework
MARIA APARECIDA ZERO AND ALINE ZERO SOARES

Three Intersectional Biographical Portraits of Principal
Investigators From the United Kingdom in the Context of
Higher Education in Pakistan

VICTORIA SHOWUNMI

Expectations to Teachers’ Role in Advancing Society and
Equity in Finland, Japan, and the United States: Findings
From TALIS 2018

SUSAN WIKSTEN AND CRYSTAL GREEN

Civic Religious Literacy as a Form of Global Citizenship
Education: Three Examples From Practitioner Training
in Canada

W.Y. ALICE CHAN AND SABRINA JAFRALIE

Imagining GCE in China’s Tianxia Cultural System:
Cosmopolitanism, Common Good, and the Public Sphere
XIAOPENG SHEN

Global Citizenship Education in Japanese Higher
Education: From French Political Training to a
Plurilingual and Multicultural Approach to Social Justice
in a CLIL Setting

XAVIER MELLET AND SYLVAIN DETEY

Global Citizenship Education in the UCLA Digital
Humanities Classroom: In the Light of Early German
Romantic Philosophy

RENATA FUCHS

Index

70

85

99

114

130

143

157

172



Tables

7.1

7.2

7.3

7.4

8.1

Contribution to society (Teacher responses to the question:
How important were the following for you to become

a teacher?)

Social disadvantage (Teacher responses to the question:
How important were the following for you to become

a teacher?)

Feeling prepared for multicultural and multilingual settings
(Teacher responses to the question: Were the following
elements included in your formal education or training, and
to what extent did you feel prepared for each element in your
teaching?)

Education for multicultural and multilingual settings
(Teacher responses to the question: Were the following
elements included in your formal education or training,
and to what extent did you feel prepared for each element
in your teaching?)

Total hate occurrences including multi-bias occurrences,
Toronto 2018

102

102

102

103

118



Contributors

W.Y. Alice Chan is Executive Director and co-founder of the Centre for Civic
Religious Literacy, a nonreligious, nonprofit organization in Montreal, Can-
ada, which offers research-based educational resources and professional
development. She completed her PhD in Education at McGill University,
Montreal, Canada. While teaching public middle school, she observed reli-
gious bullying in her class and sought to understand the phenomenon and a
way to address it for herself and her peers. Her doctoral research findings led
her to co-found the Centre in order to share civic religious literacy among
K-12, public, and private sectors across Canada, and to foster understanding
and respect so that Canadians could live, engage, and work better together.

José Cossa is a Mozambican scholar, writer/author, researcher, poet, blogger,
“twitterer”, podcaster, entreprencur, and Associate Professor in the College
of Education at Pennsylvania State University. Most recently, Cossa served
as Visiting Associate Professor in the Graduate School of Education at the
American University in Cairo and Senior Lecturer at Vanderbilt Univer-
sity’s Peabody College. Cossa holds a PhD in Cultural and Educational Pol-
icy Studies with a depth area in Comparative and International Education
from Loyola University Chicago. He is the author of the book Power, Poli-
tics, and Higher Education: International Regimes, Local Governments,
and Educational Autonomy, the recipient of the 2012 Joyce Cain Award
for Distinguished Research on People of African Descent, awarded by the
Comparative and International Education Society (CIES), a member of the
MacArthur Foundation 100 and Change Panel of Judges for two consecu-
tive competitions (Inaugural Challenge and 2019/2020), and Co-Founder
of Al4Afrika (Artificial Intelligence for Afrika). Cossa’s research focus is
on power dynamics in negotiation over educational policy; unveiling issues
inherent in the promise of modernity and working toward de-colonializing,
de-bordering, de-peripherizing, and de-centering the world; higher educa-
tion policy and administration; system transfer; international development;
and, global and social justice. In addition, Cossa is currently engaging in
a new (exterior to modernity) theorizing, that is, Cosmo-uBuntu, to offer
alternative theoretical grounding to research, analysis, and practice.



Contributors ix

Sylvain Detey is Professor of Applied Linguistics and French Studies at the
School of International Liberal Studies (SILS) and the Graduate School
of International Culture and Communication Studies at Waseda Univer-
sity, Tokyo, Japan. He holds a PhD and a Habilitation (HDR) in Language
Sciences from the University of Toulouse (France). He is a specialist of
second language education and Francophonie and is involved in interna-
tional corpus-based linguistic research. As one of the founders of the APM
program, he recently extended his interests to linguistic educational poli-
cies and globalization in higher education on the basis of his experience
as Associate Dean of SILS between 2012 and 2018. During that time, he
participated actively in the internationalization of SILS, which included the
development of specific ties with the Paris Institute of Political Studies (Sci-
encesPo Paris). In 2016, he received the Waseda Research Award for his
high-impact publications (e.g., Varieties of Spoken French, coedited with J.
Durand, B. Laks, and C. Lyche at Oxford University Press). In 2019, he was
appointed as a member of the scientific board of the Linguistic Observatory
of the French national linguistic policy agency (DGLFLF).

Renata Fuchs is Lecturer in German in the Department of Germanic Lan-
guages at the University of California Los Angeles (UCLA), United States,
where she teaches German language and literature. Her research areas
include the Romantic era, contemporary German literature, German—Jewish
literature, Holocaust studies, women’s studies, literary multilingualism and
translation studies, and minority literatures. Her recent translation project
focuses on memoirs and diaries by Leon Najberg, the last survivor of the
Warsaw Ghetto Uprising.

Crystal Green is Postdoctoral Scholar at the University of California Los
Angeles (UCLA), United States. She holds a PhD in Education from the
University of Jyvéskyléd, Finland. Her PhD research was an international
comparative study of the professional learning of language teacher educa-
tors in Finland and Japan. The dissertation examined resources and con-
straints to professional learning in context and elaborated on enactments of
professional agency within professional communities. Crystal is interested
in how education contributes to social well-being and how educators enact
agency—both as individuals and as groups—toward this aim. Crystal’s
background is in English language education, and she has taught English to
adults and children in the United States, Chile, Japan, China, and Finland.
Crystal holds an EdM in International Education Policy from the Harvard
Graduate School of Education, and she was a Fulbright grantee at the Uni-
versity of Atacama, Chile.

Sabrina Jafralie is Director of Learning and co-founder of the Centre for
Civic Religious Literacy, a nonreligious, nonprofit organization in Mon-
treal, Canada. She is a recognized specialist on the Quebec Ethics and Reli-
gious Culture course and has over sixteen years of teaching experience at



x  Contributors

the secondary and university levels with experience in the Canadian and
British education systems. This teaching experience and her research on
teachers’ challenges in teaching religious literacy bring a wealth of knowl-
edge into her roles at the Centre. In 2018, she was awarded the Prime Min-
ister’s Teaching Award of Excellence.

Ursula Mauri¢ is Lecturer in Global Citizenship Education and Multilingual-
ism at the University College of Teacher Education Vienna, Austria. She
holds Master’s degrees in Education and Global Citizenship Education.
At the moment she is working on her PhD in Global Citizenship Educa-
tion. She is the author of the 2016 book Global Citizenship Education als
Chance fiir die Lehrer/innenbildung (GCE as a Chance for Teacher Educa-
tion). Also, she is Member of the Austrian Strategy Group on Global Learn-
ing/Global Citizenship Education and Coordinator of the federal school
network voXmi that promotes school development in the context of multi-
lingual education.

From 2001 to 2012, she was coordinator of international programs of
the Austrian Federal Ministry of Education in St. Petersburg in the Rus-
sian Federation. At that time, on behalf of the Austrian Ministry of Educa-
tion and its agency KulturKontakt Austria she implemented collaborative
educational projects on Civic Education, Intercultural Learning in Multi-
lingual Classrooms, School Development and School Assessment together
with educational authorities, associations, and NGOs in Russia, the Neth-
erlands, Finland, and Great Britain. Her current research focuses on social
and political aspects of Multilingual Education and on Didactics of Global
Citizenship Education at higher institutions of teacher training.

Xavier Mellet is Associate Professor in the School of International Liberal
Studies at Waseda University, Tokyo, Japan. He is Member of the Area
Studies and Plurilingual-Multicultural education (APM) program. Dr. Mel-
let holds a PhD in Political Science from SciencesPo Paris (Paris Institute
of Political Studies), where he was teaching courses on political science, as
well as Japanese politics and history, from 2012 to 2017. Since joining the
APM program in 2017 he teaches courses on French political history and
comparative politics, including French CLIL courses. His research focuses
on French and Japanese domestic politics, populism and comparative poli-
tics, and the global evolutions of democratic systems. He recently widened
his topics of interest to the political behavior of French and Japanese youth.

Raymond A. Morrow is Professor of Sociology (Emeritus) at University of
Alberta, Canada. Prior to the completion of his PhD in Sociology at York
University in Toronto in 1981, he studied on a DAAD fellowship at the Free
University of Berlin, and subsequently spent two years as a postdoctoral
fellow at the Université de Montréal, and starting in 1984 he taught Sociol-
ogy at the University of Alberta until his retirement in 2010, serving also
as Adjunct Professor in the Department of Educational Policy Studies. His



Contributors xi

books include Critical Theory and Methodology (Sage, 1994; Choice Mag-
azine Academic Book Award); Social Theory and Education: A Critique
of Theories of Social and Cultural Reproduction (with C.A. Torres, State
University of New York Press, 1995); Reading Freire and Habermas: Criti-
cal Pedagogy and Transformative Change (with C. A. Torres, Sage, 2002).
The focus of his research and publications can be summarized in terms
of: (1.) An earlier and continuing interest in an ecumenical, post-Marxist
conception of critical social theory and research grounded in a post-positivist,
critical theory of methodology; (2.) A collaborative effort with Carlos
Alberto Torres (UCLA) to apply such social theory to the fundamental
questions of educational reproduction and transformation, as well as to rein-
terpret Paulo Freire from the perspective of critical social theory, especially
Habermas and Honneth; (3.) And most recently, a concern with rethinking
Freire’s pedagogy in relation to global citizenship education, critical cos-
mopolitanism, postcolonial theory, and deliberative democratic theory.

Josefine Scherling is Professor of Civic Education, Global Citizenship and
Human Rights Education at the University College of Teacher Education,
Viktor Frankl in Klagenfurt, Austria. She holds Master’s degrees in Educa-
tion and Global Citizenship Education and a PhD in Human Rights Educa-
tion. She has published and lectured prolifically and has given numerous
talks on Human Rights/Children’s Rights (Education) and Global Citi-
zenship Education. In her recently published book, Zukunfisdimension in
der Menschenrechtsbildung: Grundlagen, Analysen, Perspektiven (Future
Dimension within Human Rights Education: Basics, Analysis, Perspec-
tives), she critically examines Human Rights Education and its reference
to the future dimension and develops basic principles of a future-oriented
Human Rights Education. She is also actively involved in the Center for
Peace Research and Peace Education at the Alpen- Adria-University, Kla-
genfurt, Austria. Her teaching focusses on Human Rights and (Global)
Citizenship Education of future teachers and students in the field of social
sciences. Her current research focusses on the concept of the future dimen-
sion in Human Rights Education, on the scope of Civic Education concepts
in the German-speaking world and its potential challenges with respect to
Global Citizenship Education, as well as the development of best practice
higher education curricula in the field of Global Citizenship Education.

Xiaopeng Shen is Lecturer at Zhejiang University City College in Zhejiang,
China. He teaches courses on modern education and reading for cross-
cultural understanding. He actively engages in extracurricular student activ-
ities to improve awareness and capability for public speaking and debating
in China. Pedagogically, he is developing courses to improve global citizen-
ship knowledge and awareness for Chinese students at the higher education
level. His research interests include China’s higher education, global citi-
zenship education, and critical pedagogy. He has received a PhD in Com-
parative Education from UCLA in 2020, MA in History from the University



xii  Contributors

of Oregon in 2005, and BA in English from Northeastern University, Shen-
yang in 2002.

Victoria Showunmi is Lecturer at the Institute of Education (IOE), Univer-
sity College London (UCL), United Kingdom. Her research interests are
gender, class, identity, and race. She uses such interests to interrupt areas
such as educational leadership and gender politics. She has local, national,
and international experience in the area of gender and education and the
well-being of young women. She is Associate Editor of the journal Equality,
Diversity and Inclusion, along with being a reviewer for the American Edu-
cational Rearch Association: Black Education, Multicultural and Teacher
Education SIGs. In addition to this she is the Conference Chair for BEL-
MAS and is one of two International Scholars to be elected to the Special
Interest Groups (SIG) Executive Committee as a Member-at-Large for the
American Educational Research Association (AERA). She is Programme
Chair for the International Studies SIG and on the Executive Council for
GEA (Gender Education Association) along with being Deputy Convenor
for the ECER GENDER Network.

Aline Zero Soares is PhD candidate in the Social Sciences and Compara-
tive Education Program at University of California Los Angeles (UCLA),
United States. She is a member of the Public Policy and Public Manage-
ment senior executive service in Brazil’s federal government. Aline ’s MA
thesis in Public Management and Public Policy discussed the expansion
of early childcare services in the City of Sdo Paulo, Brazil. Her research
interests are focused on transformative paradigms of education that seek
to address barriers related to poverty, racism, social inequality, and other
structural issues that impair equality of opportunities in education in Brazil.

Abigail Thornton is PhD candidate in Social Science and International Com-
parative Education at the University of California Los Angeles (UCLA),
United States. Thornton’s work explores the learning and organizing occur-
ring within groups of recently deported migrants in Tijuana, Mexico as
they advocate for their inclusion in the larger Mexican society after being
returned from the United States. Her research focuses on how deportees
become critically engaged in their new realities and find ways to transform
limitations into opportunities. Through their community engagement, she
analyzes how they grapple with the impact current US immigration policy
has had on their lives, and how they learn to act upon their new environment
in ways that foster a sense of individual agency and collective possibility.

In addition, Thornton has in her recent work coordinated the Mexican
Migration Field Research Program for undergraduate students studying
qualitative research methods and worked as a Lecturer in the sociology of
immigration at the University of California, San Diego.

Susan Wiksten is research consultant at the European Institute of Education
and Social Policy, France, and the Paulo Freire Institute at UCLA, United



Contributors  xiil

States. She holds a PhD in Education from the University of California
Los Angeles (UCLA), a Master’s in Comparative and International Educa-
tion and Vocational Training from Université Descartes (Paris V), and a
Master’s in Humanities from Abo Akademi University, Finland. In recent
work, she has developed guidelines for a curriculum of Global Citizenship
Education for the UNESCO Institute for Lifelong Learning (UIL) and has
contributed to a background paper for the UNESCO Futures of Education
Commission. She serves as Associate Editor to the European Journal of
Education and as Program Chair for the Teacher Education and the Teach-
ing Profession Special Interest Group (TETP SIG) of the Comparative and
International Education Society (CIES).

Maria Aparecida Zero was Professor of Education at the University of
Franca and at the Ituverava Educational Foundation, Sao Paulo, Brazil. She
had worked also as a school principal, a school district supervisor, and as
a teacher in the Sdo Paulo Public System of Education for nearly 30 years.
Maria had a degree in Pedagogy (1987) and in Physics (1978), as well as
a Master’s Degree in Educational Practices. She earned her PhD in Educa-
tion from the State University of Campinas—UNICAMP (2006), and her
research was focused on school management, democratic education, par-
ticipatory practices in education, and social justice.



Foreword by Carlos Alberto Torres,
Series Editor

Centering Global Citizenship Education in the Public Sphere: International
Enactments of GCED for Social Justice and Common Good is a new contribu-
tion to the Routledge Series on Critical Global Citizenship Education.

Centering global citizenship education in the public sphere searches for
national and international enactments of global citizenship in programs, expe-
riences, and movements seeking social justice for the common good. Editor
Susan Wiksten has done a great contribution bringing together voices both
from the Global South and the Global North; voices showing a great degree of
convergence rather than dissonance in discussing enactments of global citizen-
ship education for diverse contexts and cultures.

A limitation of most scientific work on global citizenship developed by the
work of UNESCO and collaborators is that given the institutional rules in the
United Nations system, the main interlocutors for their advocacy are usually
governments and occasionally NGOs. Yet, a rich variety of global and local
public spheres falls by the wayside of their pedagogical and political endeav-
ors. Enactments of global citizenship education require a systematic rethinking
to find solutions to the conundrums that have been confronted over the years in
the constitution of this field of study, teaching, praxis, and policy.

If one were to carefully follow Freire’s dictum of “reading the word and
reading the world”, it tells us that it is always important to situate and read any
text vis-a-vis its location and historical contexts.! In a recent work we have
stated that:

We stand on the precipice of a global, planetary cliff, two options laid out
before humanity. On one side is the continued expansion of democracy,
the further extension of human rights and freedoms and concerted efforts
to address the growing threats and reality of global climate change. On the
other, the dismantling of democracy in lieu of populist, authoritarian rule,
increased attacks on the marginalized, oppressed and exploited popu-
lations of the globe and acceleration of the degradation of planet earth
toward its imminent doom. The future thus lays out as a battle between
two dominant discourses, one that seeks to recapture the heart and imagi-
nation of the Enlightenment and the power of science and reason on the
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road to a brighter future for the great mass of people, the other an atavistic
return to a past where a small global elite dominates the political, eco-
nomic and cultural worlds, where propaganda, chaos and ideology gov-
ern the public sphere and where multinational corporations and the power
elite dictate policy at the local, national and global levels.?

This book goes to production in an exceptional moment of humanity. We are
in the midst of two formidable events which have shaken the world and deeply
affected our lives and intellectual horizons.

The first event, that the whole globe is still grappling with, is the COVID-19
pandemic. Not only do we live in an age of extremes but arguably our contem-
porary world seems to be living between the disenchantment with democracy
and the discontent with governments in most societies, with political systems
fragmented and polarized, with many segments of the world population living
in poverty or even indigency, and a deterioration of the political system and its
representation via political parties.

The COVID-19 pandemic, the largest plague in this century, has deepened
the uncertainty and fear of citizens facing a killer virus which might become
endemic in certain areas. With a few exceptions, most governments in the
world system have not been able to establish public policies which are efficient
and equitable. Nor has there been an overall policy model that draws on inter-
national cooperation and solidarity as a global solution.

At the height of globalization, analysts claimed that the State was fading
away in its regulatory power and international presence. Not surprisingly,
the pandemic brought the role of the nation-state back in, with science tak-
ing center stage in public policy even in a post-truth moment. The nation-
state response to COVID-19 was rather self-contained than international and
internationally collaborative:

Since the beginning of the pandemic, we have indeed witnessed a strong
comeback of the nation-state in all realms. States have closed their bor-
ders, and citizens turn to their national government for protection, care
and guidelines. International institutions have vanished in the global cri-
sis, including the UN and the European Union, and international solidarity
has suffered one of its strongest declines in recent history . . . The corona-
virus has brought science back to the center, including in countries where
populist leaders used to delegitimize it. Epidemiologists, medical doctors
and biologists bring us hard facts . . . Social scientists have come up with
facts that are as hard and as unquestionable: while the virus itself is a
biological agent that may infect each of us, we are deeply unequal when
confronted to it.?

The second event of magnitude is the crisis of citizenship and civic education
in the United States reflected in the attack to the USA Capitol on Wednesday
January 6, 2021 by a Trump-incited mob. The goal of the violent insurrection
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taking over the Capitol by thugs following Trump’s lies and misrepresentations
sought to change by brute force the results of the electoral college and keep
Trump in power for another four years.

How have we reached this situation and what are the perceived conse-
quences? For a long time there has been a strong polarization in the US adult
population around axes seemingly irreconcilable. The divisive rhetoric of Pres-
ident Trump, his administration, and his enablers in the political system, the
press, and mass media have worsened the situation.

While the election of legitimate political authority produced a clear winner
in the popular vote as well as in the Electoral College, the outcome of the elec-
tion has been questioned without clear foundations or data, in fact producing
what journalists, scholars, and politicians called the Big Lie.

Yet, Trump’s lie agitated sectors of the population feeling betrayed and
cheated in the 2020 election. Allegations without facts and conspiracies pre-
dominate in the perception of radical sectors of the US population undermin-
ing not only a new administration but above all the whole democratic political
system including the traditional peaceful transition of power. The lie of rigged
and stolen elections persisted, despite that its legal arguments were challenged
and discarded by more than 50 courts in the nation.

Claims of incitement to insurrection by the losing president have resulted in
a historic second impeachment of Trump in the aftermath of the insurrection,
an impeachment approved less than a week of his planned departure from the
White House. In January 2021, at the time of writing this foreword—the time
for the Senate to take up as the jury of impeachment was to be decided, while
there were also growing calls for criminal investigations by the Department of
Justice.

In the aftermath of the seditious attempt, there were claims that more than
100 federal representatives and eight senators of the losing party may have
betrayed their Oath to the US Constitution. What would be their punishment,
if any, remained to be seen.

Newspapers were full of emerging initiatives from sectors in the political
and civil society to implement section 3 of the 14" amendment banning those
who supported the insurrectionist to run ever for political office.

Key social media companies like Twitter, Google, Amazon, and Facebook
purged messages that incited the insurrection (e.g., QAnon conspiracy theory)
or specific messages from political figures like the outgoing president deprived
of his bullhorn in Twitter for a permanent suspension of his account.

A growing number of corporations halted donations to politicians who they
believe betrayed their Oath to Office or were seditionists. If this situation per-
sists, it will have unprecedent consequences for the Republican Party poised
to defend 20 of the 34 Senators up to reelection in 2022.* Those congressmen
and congresswomen who supported Trump’s lies will have to face the voters
in 2022.

In the business world, a large number of corporations are disassociating
themselves from the Trump corporation, risking this corporation, given the
magnitude of its debts, to go bankrupt.
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It will be up to the historians to explain the events that led to this moment,
but this book begins to offer some answers of how to deal with the transforma-
tion of the political culture worldwide, which is affecting the constitution of
democratic citizenship and liberal democracy itself. This book addresses the
following question: What are possibilities for education to serve as a public
sphere site in different contexts today and in the future? The term enactment
in the title of the book has been used to signal a wish to leave room for think-
ing about a broad range of practices, praxis, and enactments that may support
enabling varieties of public sphere sites, collaboration, and deliberation.

Heralding the importance of global citizenship education, key concepts are
presented in this book including Global Learning, Cosmo-uBuntu theorizing,
cognitive justice, deliberative/contestatory dialogue, identity as learning, dem-
ocratic management of citizenship building, the role of biography in under-
standing how one becomes a global citizen, the expectations of teachers’ role
in promoting this concept, as well as the importance of civic religious literacy.
Other chapters explore imagining GCE in China and what could be the connec-
tion between GCE and digital humanities.

Reason and passion are not alternative epistemes. They can be reconciled
in substantive scientific analyses like those presented in this book, now in the
hands of the readers for their judgment.
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Education is a practice that is guided by multiple perspectives and theories.
Since the twentieth century, a broad support has been accorded by many edu-
cation experts to constructivist approaches that have been supported with evi-
dence from cognitive research in psychology (Piaget & Weil, 1951). However,
education has never achieved a singular paradigm across the globe; a multitude
of theories and traditions guides the work of education professionals today.
The fragmented nature of the field of education is necessary as theories of edu-
cation form within different societies, education serves a variety of purposes,
and the societal circumstances are different across the globe. Critical scholars
and educators have already for decades alerted us to some of the unsuccessful
features of efforts to modernize education; such as different forms of violence
in the context of education, the abnegation of minority groups in practices
of education, or the reinforcement of asymmetrical power relations based
on social positionality (Bourdieu & Passeron, 1970; Freire, 1970; Bernstein,
1977; Morrow & Torres, 1995; Stromquist, 2015; Howard & Navarro, 2016).
A renewed call for ethically grounded leadership in education calls the atten-
tion of both practitioners and scholars in global citizenship education (GCED)
to questions of social justice in education (cf. Zeichner, 2009; Westheimer,
2015; Howard & Navarro, 2016). Social justice in education is about promot-
ing what we understand as fair practices in education. What is fair in a society
is associated with the extent to which the interests of different groups in soci-
ety are represented in education (Crenshaw, 1989; Schement, 2001). A basic
political mechanism for promoting representation is the use of deliberative
practices. Deliberation, however, does not take place automatically in soci-
eties, nor in the context of education, but requires the availability of desig-
nated practices, resources, and spaces. In a classic work of political theory,
Habermas identified coffee houses in eighteenth- and nineteenth-century Lon-
don as spheres between civil society and State. Places where critical public
discussions were possible. The coffee houses in London were important for
a particular kind of governance shift. These public spheres contributed to a
situation where, instead of a ruler monitoring the compliance of the people,



