Just the Same
on the Inside

sity and supporting inclusion in Circle Time
| A .

\

2 3

—

Juan Bornman, Margaret Collins
and Barbara Maines



Just the Same
on the Inside

Understanding diversity and supporting inclusion in Circle Time

Stories by Juan Bornman and Barbara Maines
Activities by Margaret Collins

lllustrations by Simon Smith



ISBN: 1 904 315 56 9

Published by Lucky Duck

Paul Chapman Publishing

A SAGE Publications Company
1 Oliver’s Yard

55 City Road

London EC1Y 1SP

SAGE Publications, Inc.
2455 Teller Road
Thousand Oaks, California 91320

SAGE Publications India Pvt Ltd
B-42, Panchsheel Enclave

Post Box 4109

New Delhi 110 017

www.luckyduck.co.uk

Commissioning Editor: Barbara Maines

Editorial Team: Mel Maines, Sarah Lynch, Wendy Ogden
Mlustrator: Simon Smith

Designer: Helen Weller

Printed in the UK by Antony Rowe Limited

© Dr Juan Bornman and Margaret Collins 2004

All rights reserved. No part of this publication may be reproduced, stored in a
retrieval system, or transmitted in any form, or by any means, electronic, mechanical,
photocopying, recording or otherwise, without the prior, written permission of the
publisher.

Rights to copy pages marked as handouts, certificates or overhead foils are extended to
the purchaser of the publication for his/her use.

The right of the Author to be identified as Author of this work has been asserted by him/
her in accordance with the Copyright, Design and Patents Act, 1988.



Contents

Introduction

Books for suggested reading

Stories

1.

©® N o ok W N

9.

Football Fun by Juan Bornman

Magic Moments at Burger Bite by Juan Bornman

Kyle and the Hairdresser by Juan Bornman

Toni and the Boy who was Different by Juan Bornman
My Sister, Chantelle by Juan Bornman

Samaya's Biggest Presents by Juan Bornman

The Active Boy by Barbara Maines

Akuti's Magic Talking Machine by Juan Bornman

Not at Home by Barbara Maines

10. Marak by Barbara Maines

Useful contacts and addresses in South Africa

19
29
39
49
59
69
79
89
99
108






Introduction

Circle Time is increasingly seen as a time to talk with children about themselves, their
classroom and other issues of the day. Within the structure of Circle Time most children
feel secure to talk about relationships, rules, fairness and difficulties. It is also a time
for children to reflect on their behaviour towards one another and towards those less
fortunate than themselves. Their circle enables them to listen, to have their say and
to consider how their actions impinge on others; how what they do and say affects the
tranquillity or otherwise of the classroom.

Circle Time is therefore an ideal opportunity to present stories about children who
have difficulties, problems, disabilities or who, for some reason, find it awkward
or uncomfortable to settle easily into a classroom situation. By talking about these
situations, using stories as a vehicle for discussion and following these with activities
children can be helped to learn to understand and appreciate peers who are in some way
different from themselves. Empathising with others and understanding their needs is
good citizenship.

This aspect of citizenship is about being aware of, how to relate to, and how to treat other
people, whatever their ability, colour, race or creed. Some children may not be taught this
at home so it is essential to include it in everyday teaching at school. Much awareness of
how to treat people is caught, not taught; it is therefore essential that teachers and all other
people in school show their respect to those who have difficulties because of a disability,
whether physical, emotional, a learning difficulty or a difference due to circumstances.

It is not easy to help children to feel good about themselves; it is even more difficult to
help children with special needs to feel ‘good enough’. Children with conditions that
leave them challenged or who lack the ability to perform as well as other children need
support not only from their teachers but also from their peers.

To achieve an inclusive society we need to help people to put themselves in the place of
others, especially those with special needs, to learn empathic and caring responses. This
has to begin in childhood and what better place than in the classroom?

This book has been written to help teachers, other adults working with groups of children
and children in primary schools to understand some of the difficulties and conditions of
those with special needs of various kinds.

This book is arranged in ten sections — about ten young people with very different and
very special needs.

Each section has:

an adult information page

a story to be read to the children

a set of activities for children aged 6 to 8
a set of activities for children aged 9 to 11.
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There is also a short list of books for suggested reading at the end of this introductory
section.

The adult’s pages contain supplementary information about the condition of the person
in the story together with a few suggested websites and in some cases books that can
help. There are many websites that older children can be encouraged to visit, not only
the ones suggested, but others that they will find by using a search engine.

The children in these stories have special needs — the stories themselves will lead primary
aged children to ask questions in order to gain an understanding of the conditions and
the various needs of the children in the stories.

The activities have been planned to extend the main points of the stories and to give
children something to do or practise that will help them to understand and empathise
with the various conditions. Though they are arranged in two sets — one for younger
children aged 6 to 8 years and one for older children of 9 tol1 years, you may, depending
on the abilities of the children in your class, want to dip into either section.

The activities would also be suitable for individual or small group work with children with
special needs in your class, in special schools and in hospital schools. Your classroom
assistant or special needs helper could help here with individual attention.

In some cases, the activities have direct links to activities in other sections and these are
indicated on the adult’s pages.

Some of the activities can lead to displays of children’s work as a means of sharing the
work with visitors, other adults and children in the school. Other activities can lead to
projects that children can undertake as homework, holiday work or research at home with
members of their family.

Older children who are more aware of news items on the TV, radio or in newspapers can
be encouraged to learn about, and share, what is actually going on in the world with
regard to people who are disadvantaged, disabled or displaced.
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1. Football Fun

Information

The following story is about a boy who has cerebral palsy (CP). It is thought that about
one in 400 people has this condition and nowadays fit well into mainstream schooling. It
is important to help children to be aware of the difficulties of CP sufferers, to feel empathy
for them and to understand ways they can help. The suggested activities reflect this need
for awareness and understanding.

Some people with CP are of higher than average intelligence; other people with CP have
moderate or severe learning difficulties. Most, like the majority of people without CP, are
of average intelligence.

Cerebral palsy is a physical impairment that affects movement. It is not a disease or
illness. Some movement problems are hardly noticeable but some are severe. All CP
people are different, no two people with CP have the same difficulties,.

Cerebral palsy includes various conditions. There are three main types which correspond
to damage in different parts of the brain:

» Ataxic CP presents as a balance problem. Sometimes there
are shaky hand movements and difficulty with speech.

» People with athetoid CP lose some control of their posture
and they often make unwanted movements.

» People with spastic CP have some muscles that are stiff and weak,
especially when they move. This affects their control of movement.

CP has various causes:
» failure of a part of the brain to develop, either before birth or in early childhood
» complications in labour, premature birth or illness just after birth

» infections during pregnancy, infancy or early childhood,
for example, meningitis or encephalitis

» occasionally CP is an inherited disorder.
Problems include difficulty with:
» walking, feeding, talking or using their hands
» sitting up without support — some need constant enabling

» sight, hearing, perception and learning

» epilepsy
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