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Foreword
Hildegard C. Froehlich

(To meet the author of this foreword, please see  video 0.1)

“It’s all your fault!” Carol responded when I asked why she invited me to write the 
Foreword to Sociological Thinking in Music Education: International Intersections, 
a book that grew out of the 11th International Symposium on the Sociology 
of Music Education but goes well beyond what was presented then. “Why my 
fault?” I asked. Her reply: “Isn’t it obvious?” Well, perhaps it is, when we consider 
the history of the symposia since their 1995 inception; a story alluded to by Marie 
McCarthy in the first chapter of this book and that I, as one of the cofounders of 
the first symposium, witnessed firsthand.

Looking back, my role over twenty-​five years of paper presentations and lively 
discussions during the conferences has changed from that of co-​organizer, paper 
presenter, participant, and watchdog to that of proud supporter. It gives me great 
pleasure to witness a new generation of music educators from different parts of the 
world who share an interest in looking at their work with the help of sociologically 
informed thinking. What exactly separates sociological from social-​psychological 
theory in that regard, or whether such a question even matters in finding work-
able answers to pedagogical and curricular questions, may be of secondary impor-
tance. Music educators, by the very nature of the work they do, cannot afford to be 
purists. They must deal with the messiness of interdisciplinary thinking, methodo-
logical impurities, and conceptual frailties. Once we accept this premise, this book 
forms an important milestone in the story of sociological thinking about music 
education, a story that began long before the first symposium at the University of 
Oklahoma, and I am indeed honored to provide its Foreword.

This collection consists of invited and refereed chapters, most of which were 
part of the 2019 symposium. While previous symposia were documented either 
as Proceedings or as Special Issues in the journal Action, Criticism, and Theory 
for Music Education (or ACT), the symposium leaders (now editorial team, 
introduced later) saw the potential for a book to mark sociological perspectives 
about music education at a specific point in time. Under their guidance, a col-
lection of first drafts underwent needed changes to acknowledge not only what 
has happened in the microcosms of music education in many parts of the world, 
but also in the macrostructures of economies, educational systems, and political 
discourse across the globe. And this was begun prior to the ongoing COVID-​19 
pandemic that continues to threaten our personal lifestyles as much as it does 
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institutional routines everywhere. Uncertainty about the future continues to rule 
both policymaking and daily actions in education, culture, politics, and com-
merce. Several chapters, while not focused on those uncertainties, tangentially 
touch on them when pointing to indecisions at the macro level as bearing on 
curricular decisions at the micro level. Clearly, matters of public health intersect 
with education, culture, and politics at all levels of sociological analysis.

The Introduction, jointly written by the editorial team of Carol Frierson-​
Campbell, Clare Hall, Sean Powell, and Guillermo Rosabal-​Coto, suggests that 
each of the editors came to the sociology of music education because some of 
the ideas embedded in different sociological theories spoke to them personally. 
Carol’s first symposium attendance was in 2003, allowing her a lived-​experience 
perspective over many years that has proven meaningful in reflecting on the 
inseparable connection among community, place, geography, belonging, and 
the construction of identities. Like Carol, Sean—​also from the United States—​
is acutely aware of place as a construct of utmost importance in sociological 
thought. He, therefore, questions the validity of any research methodologies 
not situated in real-​life situations. Clare, a free-​thinking, hands-​on critic of 
the status quo in art education, is an Australian feminist by persuasion, who 
found the sociology of (music) education literature of sufficient interest to at-
tend many symposia from 2013 and to become active in shaping future sym-
posia. Guillermo, from Costa Rica and a strong spokesperson for rethinking 
Euro–​North American music education systems, thought sociologically before 
he even majored in music. By his own admission, he focused on analyzing so-
cial relationships in the music-​making process long before he analyzed chord 
structures and musical form.

As already mentioned, Marie McCarthy’s account of what preceded the sym-
posia in the United States since the middle of the twentieth century, opens the 
book. Her role as an active and observant participant in most of the biennial 
gatherings provides an insider perspective of describing how thought processes 
about the sociology of music education evolved in the United States. This is the 
backdrop for the rest of the book. Together, the chapters provide glimpses into a 
vast landscape of issues and concerns, much more vast than any one book could 
hope to adequately address. But the chapters poignantly reflect the evident con-
nection between an author’s research agenda as an academic pursuit and his or 
her personal involvement and investment in that agenda. In fact, several authors 
problematize their respective roles as researchers of communities of which they 
are not a part, certainly an ongoing red thread in much of extant sociological re-
search not just in music and music education. Both issues—​making a conscious 
connection between the personal and the academic and the insider-​outsider di-
chotomy in research paradigms—​have themselves received increased attention 
by researchers in many academic disciplines.
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To be sure, it is not only a sociological paradigm that macro-​, meso-​, and 
microstructures are always linked to each other; rather, and as each author’s bi-
ography suggests, it also is a personal experience in everyone’s life. This know-
ledge, it seems to me, is an important “takeaway” from the book, a collection of 
essays that portray snapshots of individuals who, despite their diverse life stories, 
share a desire to learn as much as possible about the students they teach and 
to gain a better understanding of their own professional, social, and cultural 
contexts, limitations, and challenges.

Much in the book centers on the analysis of what constitutes communities 
of practice in different forms of music learning and teaching. Alexandra Kertz-​
Welzel, a German scholar with extensive expertise in the Anglo-​American litera-
ture on music philosophy and sociology, tackles head-​on the term “community” 
itself. She offers reasons for using the label with caution in our everyday lan-
guage, and she asks us to see music education as both a global concept and a local 
institutional enterprise. Warren Churchill’s contribution (with Clare Hall as co-
author) calls attention to an often-​overlooked community of practice in music 
education, that of the deaf and hard-​of-​hearing. The authors make visible and 
audible the power of musicking among the deaf and draw parallels to the global 
disablement caused by the COVID-​19 pandemic.

Communities of practice in music education may also be defined by other 
than physical attributes, among them geographic locations, national boundaries, 
political and socioeconomic identifiers, race, ethnic identity, and religious affil-
iation. Several chapters deal with these issues in a variety of ways. Illustrating 
the role of music as significant symbol of and signifier within the geographic/​
symbolic community of Grenada, Danielle Sirek—​a Canadian music educator 
who, for a time, lived and worked in Grenada—​places her personal, albeit out-
sider, observations into the context of sociologically informed concepts about 
the place of music education in a country with a recent history of revolution, 
and a society much different from her Anglo-​American experience. Jusamara 
Souza, a Brazilian author, highlights in a music sociographic portrayal the sig-
nificant interactive relationships that exist among family, school, media, and re-
ligion on music and education in music ensembles located in a municipality in 
southern Brazil. Frierson-​Campbell brings her own personal understanding as 
an American music educator to depicting the layers of musicking she observed 
in the Palestine National Music Conservatory. She situates those observations in 
the intersecting constructs of sociological, social-​psychological, and anthropo-
logical thought.

Shaw’s chapter, a social-​psychological query into music teacher positioning as 
the result of school reform efforts in the United States, is another example of the 
close connection between identity construction and such social-​psychological 
variables as personal emotions, morals, sense of caring, feelings of isolation, the 
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place of micropolitics, and the interaction in and with social networks. But the 
author also alludes to the close link between policymaking at macro and meso 
levels and their disparate implementation at the local (micro) level. Martignetti’s 
case study describes how educational policies impacted individual learners’ 
views on school music and the choices available to them. Similarly, puzzled and 
concerned by the power structures that are present in specific school music per-
formance settings, Stern applies Bourdieu’s critical description of forms of cap-
ital to the examination of how competitive marching bands in the United States 
distribute power among selected students, parents, and band directors.

If the specificity of marching bands in the United States is a clearly identifiable 
and concrete community of practice within the confines of music education as a 
subdiscipline of education, the field also is made up by the symbolic communi-
ties of the learners, the music world, and the teachers charged with representing 
that music world. These communities always interact with each other for the 
decreed purpose of turning experiential knowing into conceptual knowledge. 
This is pointed out by Carver, a South African music educator who draws on 
the late British sociolinguist Basil Bernstein’s concept of pedagogic rights. It 
challenges us to envision the right to participation in schooling as being more 
than being engaged in experiential (that is, social) learning. Applied to music ed-
ucation, the path from doing music to gaining musical knowledge is a structured 
approach that requires an ongoing awareness of the learner in relationship to the 
music, in relationship to the teacher, and in relationship to paradigmatic (that is, 
formal) knowledge.

Envisioning a decolonial sociology, Rosabal-​Coto challenges readers to con-
sider how much of what has been assumed as “given” in institutional music ed-
ucation in the northern hemisphere may, in fact, be driven by unacknowledged 
colonialism. The author therefore questions the validity of research traditions 
commonly accepted in academic practices among music educators of the 
industrialized world. He also shares his own struggles and research itinerary 
that allowed him to find theory and method beyond those traditions. Another 
“given” that needs to be challenged is the researcher gaze. Researching commu-
nities of practice that are different from our own—​whether symbolic commu-
nities or actual ones–​requires intimate familiarity, an attribute that is missing 
in much of the current body of music education research knowledge. Especially 
poignant in this regard is the chapter by Escalante, an immigrant from Mexico to 
the United States. Linking Omi and Winant’s racial formation theory to critically 
examine past and present research in music education in the United States, he 
makes recommendations for future research paradigms in which race, ethnicity, 
and national identity would be clearly separated from each other and considered 
separate contributors to any research agenda concerning musicking communi-
ties. Venezuelan Lafontant, now living in Argentina, draws a sociologically and 
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ecologically informed connection between the coloniality of music education 
practices and the mass production of musical instruments that leads to a large-​
scale depletion of natural resources.

In the final chapter, Prest and Goble articulate and question their own place 
as outsiders to the ways of knowing that may be common knowledge in a com-
munity of practice not their own. They ask: How can we as non-​Indigenous 
researchers immerse ourselves in local Indigenous knowledge(s), thereby 
reframing our investigations in such a way that reflect the ontological and episte-
mological orientations of the communities under study? It is all about the ques-
tion of what it means to utterly understand those who are unlike us.

In summary, sociological knowledge should provide insights into the knower 
and the knowledge, while also considering what the researchers themselves bring 
to the inquiry. None of these factors form linear relationships but always inter-
sect in multiple ways. Sociological inquiries ought to speak to those intersecting 
relationships at all levels of analysis, continuously considering the personal along 
with the institutional and societal contexts, and vice versa. While there are in-
deed multiple ways in which music learning can and does occur, music educa-
tion as an institutional entity within the larger setting of school should be studied 
differently than informal music learning in noninstitutional settings. That, at 
least, is my second takeaway from the book.

Overall, Sociological Thinking in Music Education touches on three sociolog-
ical constructs of significance for music educators anywhere in the world: one, 
the concept of community and place; two, the link between micro and macro 
societal interactions among music makers, involved listeners, casual bystanders, 
pedagogues, and policymakers; and, three, the relationship between the ob-
server and the observed in music education research and scholarship. This third 
construct is of particular importance when examining the identities of learners 
and teachers during performances of all kinds, a topic possibly underrepresented 
in this book on intersections.

How identities are constructed in processes of musicking is an important so-
ciological as well as social-​psychological question, one that permeated the 1995 
symposium presentations and those that followed. Not only does the question 
bring together sociology, psychology, social-​psychology, and anthropology (to 
name a few of the disciplines that deal with the human condition) but also it 
asks us to be mindful of the intersections between the microstructures that shape 
our personal lives and the macrostructures that are created by geography, world 
economies, and overall organization of the society of which each of us is a part. 
Thinking in that way—about theoretical and methodological intersections that 
exist when examining identities in what may be called communities of practice 
in music education—​would yield important insights into the degree to which 
each of us is controlled by forces outside of ourselves as well as the degree to 
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which each of us is able to influence those forces. Such an interactive model 
would allow music teachers to understand their own actions as empirical evi-
dence for validating larger identity theories that transcend any one social theory.

From the previously named constructs derive many issues and questions, 
some of which have already been spoken to in this book but deserve continued 
attention in the future:

How do individual researchers and/​or teachers, situated in their own sphere 
of community, geographic place, and social position, get beyond the experiences 
and knowledge by which they were socialized? How can they learn to act ac-
cording to different knowledge sets? Under what circumstances would such 
learning be possible or desirable?

Considering the many known modalities and contexts of learning and 
teaching music, how can the music education community reconcile the tension 
between moving learners from levels of experiential knowledge to gaining con-
ceptual knowledge?

How can music educators bring sociological constructs to bear on musical 
analyses and performance practices to allow a more comprehensive under-
standing of musicking in its many forms and varieties?

How can and do decisions at the macro level of policymaking become relevant 
to local school boards, teachers, parents, and students?

How will answers to these questions impact curriculum construction, dis-
tribution, and evaluation at all levels of music instruction, including teacher 
training institutions?

How do societal mandates of formal music schooling impact the music in-
dustry, institutional music making, and nonformal avenues for musicking?

Any field of study is the composite result of individuals who have chosen to 
work on personally perceived concerns. Those concerns become the anchors 
that conceptually solidify the field beyond specific, locally situated practices. 
Because each scholar’s personal and academic life stories are intricately inter-
woven, the knowledge that touches us in our personal lives enters our profes-
sional consciousness. Conversely, professional experiences change personal 
choices and perceptions. Both dimensions together provide the basis for how we 
see the world and act in it. The book provides a powerful reminder of this truth. 
While it does not and cannot provide definitive answers to many of the questions 
it raises, it challenges the readers to rethink accepted practices of music learning 
and teaching in their own localities and become sensitized toward the multi-
plicity of cultural as well as educational situatedness of such practices.
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1
Sociological Thinking about 

Music Education
International Intersections

Carol Frierson-​Campbell, Clare Hall, Sean Robert Powell,  
and Guillermo Rosabal-​Coto

(To meet the editors of this collection, please see  video 1.1)

What can sociological thinking tell us about music education in our increasingly 
globalized society? This book addresses this question with interpretations of 
music learning and teaching from places around the world.

Consider one or more of these scenarios:

	 •	 A Deaf rap artist from the United States communicating multisensorial 
musical performances via YouTube

	 •	 A group of Canadian music education professors and First Nations leaders 
meeting to imagine ways to indigenize music education research

	 •	 The culminating high school marching band competition in the US state 
of Texas

	 •	 A large ensemble of Venezuelan youth in an El Sistema music program per-
forming on vernacular instruments mass-​produced outside their homeland

	 •	 A group of young Palestinian women performing Western-​influenced na-
tionalistic music for an outdoor municipal festival in Ramallah

	 •	 A YouTube recording of a high school honors choir from 2020: eighty faces 
in individual squares brought together from across a geographical region by 
an audio engineer

Each of these events represents a way that people have learned to use music: to 
celebrate, to communicate, to express who they are. Further, each one holds spe-
cific meanings for the people involved in the music making. Sociological thinking 
provides a lens for seeing “the why, what, how, and for whom” of music learning 
and teaching, giving music educators a way to explore those meanings and place 
them “in particular social contexts.”1 At this time of radical uncertainty—​during 
a historic pandemic that has impacted people around the world—​this book 

 

 



2  Sociological Thinking in Music Education

illustrates sociological thinking as a tool for querying the meanings of such 
happenings in the context of the communities and societies in which they occur. 
As people reimagine the kind of world they want to live in, this carefully curated 
collection offers unique portrayals that connect music teaching and learning to 
social, political, economic, ecological, and cultural ways of being.

Paths to Sociological Thinking about Music Education

Many music educators come to sociology by way of a critical incident; that is, a mo-
ment when a professional puzzle was clarified by a sociological idea they read or 
heard in a lecture. Such was the case for three of the four editors of this collection. 
Only one of us came to sociology in an intentional, methodological way; the others 
serendipitously found our way to sociology. We hope that you, our readers, will 
similarly find an intellectual home among the chapters in this collection.

Guillermo Rosabal-​Coto: I did not have the required experience in classical 
music performance to enroll in a Costa Rican college as a music major, having 
only begun formal bassoon studies at a conservatory in grade 10. Thus, I entered 
college as a sociology major. I was taught by several leftist, Marxist professors—​
a usual practice in Latin America—​and my most enduring memory was the 
maxim: “Always try to figure out the worldview and premises that sustain what 
each author enunciates.” I had already been studying bassoon at that university’s 
conservatory. After three years in the sociology program, I got the conservatory 
certification that would allow me to enroll in college and get a degree in music. 
I decided to drop sociology and study music full-​time. I never finished the so-
ciology degree. However, to this day, my learnings as a former sociology major 
have been instrumental in my theoretical and methodological choices as a re-
searcher, and praxis as a teacher.

Clare Hall: Determined to find some answers to my questions about the gender 
differences I experienced in my school students’ participation, I began reading 
Raewyn Connell on hegemonic masculinity during my masters studies. She 
gave a language to what I was thinking about and so, in thinking with Raewyn’s 
theoretical concepts, I decided that “If that’s what you call a sociologist then 
that’s what I am!” I had already been seriously navigating feminism to bring 
that together with my music education interest and, as a result, sought out the 
doctoral supervision of Professor Jane Kenway, who is an eminent Australian 
sociologist of education and who is a peer of Raewyn. That’s how I became part 
of that lineage of sociologically informed thinking in Australia, which is an in-
finite source of inspiration.
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Sean Powell: One of my tasks when I was hired to teach music education at the 
University of North Texas was to continue with the sociology of music education 
course that was initiated by Hildegard Froehlich. Preparing to teach the course, 
I realized that my own questions about music education lived in the world of so-
ciology. I was thinking sociologically but did not have the vocabulary. In other 
words, teaching Hildegard’s class brought me to sociology and keeps me there.

Carol Frierson-​Campbell: Skimming books in the “stacks” in a college library 
in upstate New York (pre-​Internet) while studying for my comprehensive PhD 
exam, I came across the proceedings for the 1999 International Symposium 
on the Sociology of Music Education (ISSME). One of the chapters explored 
distinctions between perspectives of music education for individuals, commu-
nities, and society. Reading this made me realize I had been thinking socio-
logically and didn’t know it had a name. When I got to New Jersey and started 
exploring music education in urban schools, the sociological concept of pro-
fessional role stress helped me make sense of the experiences described by the 
teachers I met. The connection was confirmed for me when I was invited to pre-
sent research on that topic at the 2003 meeting of the ISSME in Denton, Texas.

The influence of Hildegard Froehlich and the International Symposium on the 
Sociology of Music Education is what brought the four of us together and, in-
deed, is the impetus for this collection. As you will read in Marie McCarthy’s 
chapter (Chapter 2), the ISSME first met in 1995 as the brainchild of Drs. 
Hildegard Froehlich and Barbara Reeder Lundquist. Wishing simply to find a 
way to bring their sociologically inclined graduate students together to meet and 
share ideas, they could not have imagined that the group would continue into the 
present day, expanding to attract an international audience with increasingly di-
verse sociological ideas.

Hosted initially at the universities of former students of Froehlich and Reeder 
Lundquist, the ISSME (renamed in 2021 as the International Society for the 
Sociology of Music Education) has now met in locales across the United States 
and northern Europe and aspires to reach beyond those locales, to include voices 
from the Global South and Asia. It was during preparation for its June 2019 
meeting—​in Denton, Texas—​that this book was first conceived. This meeting 
was, in many ways, a milestone for the symposium. It was held at Dr. Froehlich’s 
former institution in honor of her continued support and mentorship of so 
many emerging scholars, with the subpurpose of beginning to envision the 
symposium’s future. After twenty-​five years, it was time to envision the group’s 
continuation over time.

The collection of chapters in this volume is presented in honor of 
Dr. Hildegard Froehlich, who, throughout her long career, has spurred 
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sociological thinking among music educators across the globe. In addition to 
attending every one of the meetings of the ISSME (and presenting in most), 
Dr. Froehlich has published extensively and spoken to music educators around 
the world. Most of her work has been geared, as she has written, to address 
this question: “What sociomusical acts do or can connect musician-​teachers—
across work places with divergent responsibilities—​as a like-​minded group of 
music educators?”2

What has brought you into this collection? Whether you approach this book 
with a serious interest in the sociology of music education or as a student reading 
for an assignment, we encourage you to think about the questions with which we 
began this introduction: What can sociological thinking tell us about music edu-
cation? What are the sociologically oriented questions that drive your interest in 
the work that you and others do—​in the classroom, the rehearsal hall, or wher-
ever you do research?

Approaches to Sociological Thinking

As “the systematic study of all those aspects of life designated with the adjec-
tive ‘social,’ ”3 sociology is concerned with human actions in social contexts. 
Sociological thinking, then, “is a way of understanding the human world 
that also opens up the possibility for thinking about the same world in dif-
ferent ways.”4 Such thinking necessarily involves what the US sociologist 
C. Wright Mills called the sociological imagination, “a reflexive, critical ori-
entation toward social conventions [that] helps one see the constructed and 
mutable character of what might otherwise seem natural and unchanging.”5 
As music educators, we are aware of, and often part of, a wide variety of social 
conventions that exist around music in society. Sociological thinking gives us a 
lens to explore the meanings people give to music and music making, whether 
as individuals or groups; and, further, to ask about the consequences of those 
meanings.

Intersections between sociology and music education did not begin with 
music educators, but with sociologists interested in social responses to and uses 
for music, as well as scholars from the field of general education.6 The former 
focused on “the social organization of musical practice and the construction of 
musical meaning.”7 Musical practices viewed through a sociological lens include 
production, distribution, and consumption, with music education seen as dis-
tribution, a way to pass music on to others.8 Musical meanings, when consid-
ered sociologically, are generally inherent (referring to specific sonic phenomena 
in the music itself) or delineated (signifying something outside the music). In 
fact, as Lucy Green suggests, “without some understanding of music as a social 

 


